
ED 103 300

AUTHOR
:TITLE

INSTITUTION
PUB DATE . .

NOTE

EDRS PRICa
DESCRIPTORS

AYSTRAcr

DOCUMENT RESUME

SE- 030 112

Nivette, James D.
Project P 3 Math'ematics' grogram - SE-90 Beading
Program. Evaluatict Summary, 1977-1978.
.San ,,ose Unified School District, Calif.
P9 1
150p.; Contains occasional marginal legibility-

MF01/PC06 Plus Postage.
Academic Achievement; Educational Diagnosis: Games;
*Individualized Instruction; Trldivddualized Beading;
Juptior High Schools:, Mathematics Instruction;
Performance Contracts: *Ptogram Evaluation: *Reading:
Reading'Instruction: *Resetkrch; Seccmdary aducatEon;
*Secondary School Mathematics: Simulation; Student
Attitudes

The evaluated vrolect is an app-roach to the
individual.:zation of in,struction in reading and. mathematics iri the
lunior high scool.. Among the instructional approaches u-sea-were
diagnostic/pre6criptiv4-teachincr, games and simulations, as well as
traditional teachinij procbdures. Prglect goals in'claded raising
student achie'vement,,impróvina attitudes, and demonstrating-the novel
use of gamina-simulation. th prodlict and process evaluations were
conducted. The produCt evalu .ion included a measure 6f student
achievement and attitude. The process evaluation involved an
implementaYion evaluat.ion study, staff evaluation components, and am
intensive inyolvement study. The.authors conclude that the program
was 'successful in achievina all of ts objectives in mathematics and
most of tft,e reading ,obj6iiptives in rms of student achievethent.
(MK)

.. . v...

./
,

'**;******'***************************************************************
,,-

* Reproductions sivplied by EDPS are thA best that can be- maae *

*
. from the original document. .

-*

***********************************************************************.
, ...,....-

i



a

$ oillpARTMINNT Or NSALt44.
IfiDUCAVION WILFARS
NATIONAL INITItuTig OP

1110OCAT ION

Tr, DOCkwaNy HAS OttIN RPflO-
OU(ID xAc y AS RECIDVEID PROM
THr PuRSON OP OTIGANIzATIONDRIgIN.
AT ING II POINTS Or \New On OPINIONS
%TAT aO DO NOT NecussARILy nUPn-
1441OrrIcIA NAT 1014AT INSTITUT OF

CO -A I ION POSITION DA POLICY

Ia

"PERMISSION TO REPRODUCE IHIS
MATERIAL HAS BEEN GRANTED BYPiiJ Pecniz,to

TOFt1FIE EDUCATIONAL RESOURCES
IN RmATION CENTER (ERIC)

SAN JOSE URIFIED SCHOOL 'DISTRICT

HER-BERT HOOVER JUNIOR HI GH SCHOOL

PROJECT R 3 MATHEMATICS PROGRAt4

SB.-90 READING PROGRAM

4

EVALUATION SUMMARY

1977 197

a

PREPARED

JtasiEs D. NV/ET:FE, PH,D.

A!

kc,c

,

-1

-

11

'10

.414



X

TABLE OF;CON)PENTS

I. PROJEOT DESCRIPTION AND OBJWTIVES 1

II. EVALUATION DESIGN 6

JII, PRODUCT EVALUATION 9

A, READING AND MATHEMATICS
ACHIEVEMENT 10

B. ChAS3ROOM ENVIRONMENT INDICATORS .. .. 19

IV. PROCNS EVALUATION *37

A. IMPLEMENTATION EVALUATION INDICATORS
FOR RECOMMENDATIONS FROM 1976-1977
EVALUATION REPORT 37

0

B. (STAFF EVALUATION t 42

1. SURVEY OF INSTRUCTIONAL
AIDE ACTIVITIES 43

2. STAFF ATTITUDE SURVEY 46

C. MANAGEMENT AUDIT AND REVIEW 69

D. INTENSIVE INVOLVEMENT EVALUATION 71

E. DISSFNINATIOA ACTIVITIES
DOCUMENTATION , 88

Alf V. CONCLUSIONS AND RECOMMENDATIONS
-

,

96.

APPENDIX I: DEMONSTRATION PROGRAMS - CLASSROOM
OBSERVATION .RATING SCALE -' 103

APPENDIX II 'STATE OF CALIFORNIA. DEPARTMENT OF
EDUCATION, PROGRAM COMPLIANCE
REVIEW INSTRUMEn., 1'05

APPENDIX.III:,INTENSIVE INVOLVEMENT, SCHEDULE 116
4

APPENDIX IV: PRESENTATIONS, REPLICATIONS OF
' PROJECT R-3 . 1 120

/

. r 1

krfu

p.



0

4

4.

LIST 0TABLES AND FIGURES

A

Table

AVERAGE ACHIEVEgEpt GAINS
(TN G.E: UNITS) , 4 14

II MATHEMATICS:LONGITOINAL DATA 1976-78

DEMONSTRATIQN PROGRAMS (MATHEMATICS) . 31

IV

FL. re

DEMONSTRATION PROGRAMS (READING) 35

EVALUATION MODEL FOR THE PROGRAM .8

Sb/1)0 DEMONSTRATION PROGRAM IN READING 23

DEMQNSTRATION PROGRAM IN MATHEMATICS 24-

4 : GAMING/SIMULATIONS CARERS 92

5 DISSEMINATION REQUESTS 1977-1978 93

6: RERLICATIDN8 OF PROJECT R-3 95

a.

est



h

a

1

I. PROJECT,DESCRIPTION AND OBJECTIVES

.t'

(

1

4
J



a

Lx_122r.am Descriptign

Project R-3/S13 90 at Hoover School .consists of a

multi funded 'approach to the individualizaton of

instruction in reading and mathematics.

Th6 11-3 mathematics component is a demonstration

program_ funded by the .CalifornitState.pepartment of

Education. The-primary objectiv.e of this prograth is to

raise student achievement, improve attitudes, and

demonsrate the novel t+e of contracts and gaming- .

simulation in an urban junior, high school.

.Proj.cct R-3 incol-porates many instructional

approaches, ouch as contracting diagnostic/prescriptive

teaching, games., simulations, ancrtraditional teaaing

,-----procedures to motivate students to higher achievement

*.

in-basic skills. i11-1Ne technlques are designed to

provide studerits with a. new perceptIon of the relation-
..

ship between academic activities 9nd the world outside

the.scKool walls.
V

The R-3 math program this Year consisted of four
et. -

teachers and four aides. Each teacher teaches four
4

periods and has a prepration period and an-in-service

period free during t4 day in additi,on.

The '213 '9Q reading component is a spec4ally funded

replication of the, 1?-3 reading program which also ,empWasizey

individualization. The primary objective ds to achieve

2
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concurrerit gaills'in reading-as in mathemalAcs.'

The pqmary purposes of the overall prOgram are:

- To upgrede student performance in reading and mathe-

matics th,rough,motivating'technliques gnd materials

- To raise student occupational and aspirational levels

To improve overall classroom and schoOl social behavior

- To provide measures for the students' parents and

'families to particfpate fn-the program

-To incorporate students' cultural strengths into the

school program

To enable school staff to acquire an understanding.of

the special characteristics of 1.-3 students.

This year there were three reading teachers, five

aides, a reading laboratory teacher, and a resource teacher

working with students in Oe program.

The reading and math program objectives are developed

around a set of specific behavior o tives. For example,

the math ang math related.hativitie based upon the

following primary bjective.

1.0: The students in 1)oject R-3 will achieve a mean

trowth of 1.5 months on the Math section of tile CTBS for

.each month of instruction in the prOject,-
. )

Students meet each day for two, SO-minute perioAs

4 devoted to reading and math. 4The R-3 simulation units are

designed around a core subject related to a cluster.of

.4 '
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occupations. One segment, 11/2 days long and known as

an intensive involvement period, is an academically

structured field trip to a location distarit from the

school where students work, play and learn with their
,

tepchers in a "natural" setting for over 12.hours per

day.

Classrooms are generally.colorful and attractively

designed wibh many examples of student work on the walls.

The learning lab i6 staffed by a teacher full-time
* .

During the daily project class peridds, students may

_ work alone, in small groups, or as a unit,. R-3 instruc-'

tionaA techniques include student learning contracts;

diagnosLic-prescriptive teaching, peer tutoring, simula-

tions, and gaming. The ihdividual and small group

instruction is supplemented and reinforced by these

alternAte.techniques and through the use of a variety

of, materials selected to accomillodate ,individual differ-
,

endes- an-ability and learriing style.

The instructional comiponent of R-3 makes use of

these elements:

1. Individualized reading_and mathematics

ins,truction through the usex of contracts.

2. _C-imitrLgisimulation reinforcement ctivities which

bring studen'ts together in learning'teams that relate ele-

*ments of the out-sideworld to mathematics instructibnal

actj_vities.

4
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3. Staff development based upon regularly

scheduled interactive sessions and a structure for

tealeher input to prograM`aesign to.d development.

4. ParenLE_EIII1212t1.11211 so that parents gain

an insicle view and understanding,of the project's

operatiQns and outputs for the student and for the

family.

5. Intensive involvement a l 'day field trip

where strucfured l'earning experiences can take place

in a natural environment conducive to lparning.

Other personnel in the project include a director,

a .resourice teacher, and a cleric:typist.

With the exception of the materials developed for 7
Va.

the Gaming and SAmuiation classes and some of the

mathematics contracts:the prdject makes use of a

variety of commercially available materials. -Manx

standard plplThhed materials, especially those emphasiz-

ing individualized,instruction have b6en adapted in

mathematics instrIketion.

. 5
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Both principal types of evaluation methods are

bein used. Product evaluation of reading and mathe-

natics is condukd using the Comprehensive Tests of

Ba-Sic Skills as wel,i as an inddcation of studsnt

attitude. Process evaluation is conducted by an

implementation evaluation study, st;Iffevaluation

cqmponents, and an intensive involvement study. Figure

.1 shows the evaluation model for the program.

It can be seen that the main evaluation of the

program rests on achievement scores, attitude evaluac-

tion, and observations which are the Primary indicators

of status or change in student characteristics for each

of the R-3 goals.

In addition, documentation is offered in Sections

IV, B-Vand IV, E for in-service and dissemination
/ .

m
-

activities which are both an integral part of the concept

of this program.

A

tra



)

or"

.

,PROJECT OBJECTIVE ,

.
.

... . .

,

ANTICIPATED OUTCOMES
.

EVALUATION "

METHODOLOGY
SCHEDULE OF

OBSERVATIONS
.

.

.

.

.

.

.

.

.

.

.

.

.

,

co

.

.

2.

.

3.

4.

.

.

-Students'w.ill achieve
1.5.mohths of growth -

,

for evry monVI,in,t,he
progrm...

, . ,

-
.

Students will,show-
pOsitive attitudes
toward the program.

Staff and students
will show:positive
attituaes and learn-
ing benefits from the
intensive involvement.

Classroom environment,
will support the ,

program. ,

.

\

. A .-
QI-16 year 2- months growth
for 7 months im. -1-1e;

program. ,

i

i'''
. .% .

-:,\
.

, .

POsitive.'attrtudes. _.

. . ' .

.

Positive attitudes 1-1.e.

learning outcgmes.

,

A healthy coopyative
environment will bt
present between staff
members and students.

r
'

-. , .

,

caTa .

, .--

."

,

Student Stirliey
3

.Intensive
Involvement
Staff and
Student Survey

.

Classroom
Observations

Evaluation
me'etings

-

.

-

.

.

.

,

-

. , .

October - Pretest
.

May - Posttest

, ., V ..

February-1978 .

/ I

.

Immediately
f011owing L.I.
actiyity

c.'

,

During year es
lfteded

,

v

.

.

i

.

'\

,

.

-

.

Evaluation Model for the Program

Figure 1

1 0
' 1 3



4

4.

4

1

III. .PRODUCT EVALWION

A. Reading and Mathematics
Achievement
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ne2d1)24.9._a111.1122matics Achievemgnt

Twd hundred and eighty-three R-1 students in grade

eight 04:e tested with CTBS form S level 3/ and 31 students

took cials form,S level four. Scores are reported fqx- those

\studen s who took both the pretest in October 197/ and the

.

posttest in May 1978. Testing in 0"eding, language and

mathematics waS conducted oVer a three-day period with

time,allowed for make-ups following testing. StAidents

classified as ESL (English as a second language) are

included in the data tor project students.

Pre

Post

Diff.

CTBS S-3 Readina_Achieement Means

(Matched Cases)

Reading
Vobabulary

R. S.

20

23

G.E.

7_0 24

7.7 27

.7

Reading , Total Reading
Comprehension

R.S. G-E,

N = 283

R.S. G E

6.2 44 6.9

7.5 51 7;8

1.3 .9

4,

*It is seen that R-3 sydents achieved better comprehen-

sion than vocabulary growth between pre and posttesting.

Since studehts start'out lower in comprehension, this

.finding is expected. It is important to note that 'on post-
4

testing, students' scoi-es wqre nearly,eqval, Students are

. 10
A,
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one year and one month behind grade level onthe pretesft

and are one year 'behind on tin postteSt. This °shows

Cverall%ain of one moilth in aldition to the amount
. ,1 4 0

expeted -ntiring the ye,ri.r.
. .

1 CTBS S-4 Reading'Achievement Means

(Matched Cases)
ttr

'Reading Reading
TotalVocabulary Comprehension 4qacling

R.S. G.E. R.S. G.E. R.S. G.E.

Pre 36 11.6 37,.4 11.3 74

Post '36.5 11.9 43 13.6 76

Diff. .3 1.7

N = 31

Students who took CTBS INevel 4 form*S were also

higher in Comprehension SCCKCS than in vocabulary. There

was a certain aMoune;f "ceililig" effect with these students,

This meansthat so ma7hy students achieved.the makimum

score on the teut that there was little room left for

them 'V) show how-much they really knew.

%

0



Pre.

POSt

Diff.

CTBS 4themat1cp Achievement Means
Matcle Cases

0

1

Mathematics
Comotatioi

0.El.
-TiWri-Zit-Tions Tqtal

R.S. E. R.S. -R.S. G.E. R.S. G.E.

20

32

6.5
4

8.9

2.4

1
.

1

17

7.0.

8.8

1.8

11

15
,

6.6

.8.2

1.6

40

63

6.7

8.7

2.0

N ==. 283

Students gain principally in Math Computation

skills, though garns that are twice what is expected

are shown also in concepts and application. Students

start out one year, three months behind in math and end

pp at grade level for a net gain of one year three

months in addition to the gainS to be expected cora-

pared to national norms. S'tudents gain 2.9, months of

achievement or.each month in the program.

Table I shows the gains graphically fer reading

and matheMatics during the year) It can be seen that

mathematics achievement is treniendously large during

1 2
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the year compared to rea ing achi.evement and.that

both lines'ge't closer to- the national average by \

the tim'e of the ostte This'indicates thaV the

studelats actuaily "6aukht-Lup" to the nWonal standards,

doiingithe year in Mathematics.

13
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8.5

8.0-

7.5

7 .

TABLE

AVERAGE ACHIEVEMENT-GAINS

(in G1E: Units)

Pretest; Posttest

m National Norms 8.0-8.7

Reading Mdans

Mathematics Means'

Per month ,gains:

Reading: 1.3

Mathematics: 2.9

14
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Pre

Post

Diff

4

CIMS S-4 Mathema'tics AchievementMeans

(Matched CaseAS).

Mathematics
ComputaL
R.S.

on
E

10,3

13.6

3.3

-2'Concepts
R.S. G.E.

Applications
R.S. G.E.

Total
R.S., G.E.

40

93

20
.

25,

10.3

13.6

9.3

21

. 25

..

10.6
.

13.-6

3.0

81 10.3

98 13.6

3.3

N 31

'Dud to the fact that all students achieved the

maximum on this test, it is not possible to deterMine their

IIIactual level of performance. Growth in all areas was maximh1

for the number of test items.

CompariSon of Growth Two-Yearly

Stfi&nts who were An the program for two consecutive

years and who-took both pre .and posttests both years were

.singled out for-a special longitudinal study. There'were

208 such students. The-followEng,table shows the results

of the mathematics data.

Since there was a spven month interval between both

pre and pottests, we would-expect e one year and four

months overall gain in achievement over the two year period.

We can'see that students gained three years and eight Months
-



."

TAMX II
. )

Mathematics Lon itudinal.Data '76- 78

(Matt:he'd Cases)

\- ...
R.S. G.E. - S.S.

unmatcnea
,Longitudina14'

,

'76-77 .'

Pre '76 71. 60 5:5 '430 tr.6
,

N..292
S-2 Post '77 72 6.5 460 7,.3

.

. '77-78
'77-1.78 Pre '77 41 6.3 453 6.7

1\1=283
S-.3 Post '78 7.3 t 9.3 544 8.7

4

which ijwo years and four months greater gain than one wobld

.expect compared to national norms. (
Unmatched Data for the previous year and this year

is also shown in G.E. units only.- WO can compare two year

growth for all students and two year growth for only students

Actually in the program two years. Students in the program

two years straight learn an additional six months of achieve-

ment compared to the overall group. This inding shows that

though both .groups achieve at grade level, the two year

students achive six months beyond grAde level (9_3, G.E.)

compared to the one year group. It should also be noted at

this point that both groups start out nearly the same in.grade 7.

Longitudinal group 5.5, G.E:

. All students m 5., G.E.

16



410 These 'findLngs suggest that 'the program ha's

maximal effect in Mathematics when students stafin for
4-

1

'two' consecutive 'years. This finding is further enhanced.

siAce 208 of the students, or 71% of the first year stu-

dents did stay in the program both years.

. Statistical Summary.

1. Students achieved 1.3 months of achievement for.

each month of instruction in reading. The prograftl shows

nine months of achievement for seven months in the program.

Compared to last year, this figure is 4 months less. Last

year reading gains were 1.3 years for seven months.

2. Students achieved a one year and three months

.extra gain in addition to the expected seven months in math

leaving them exactly at grade level in math and showir an

over-all gain of two years of achievement fwoeven months

in the program. This compares to 1.7 years of growth for

seven months last year.

3. Relatively unequal performance in achievement

gains was shown for math teachers in the program during

the year revealing that oll/je teacher showed less gains

even though they started the year with students who were

achieving slightly higher than other classes.

4. Compar'ing the achievement of students over a

two year period in mathematics, we Aaw that the students

who stayed in the program for the full two years achieved

17
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6 months more than those who didn't, leaving Lhem

tlontps a d fioade level. Seventy-one percent of the'
-

students ivho started the program in i'76 were stial in the

progi-am at the end of 1978.

do.
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Student Attitur Scale

A student survey and cilassroom observations were

used to assess the qualitative components of the learning

program. This method combines boh
-f

"hard"'data and the

soviewhat subjective interpietatioly of a classrooN visitor
:

to produce an ov?rall index of the...type° of classroom' 'ft.

t.
..

environment qpical of the R-3 readkng and martj-lematios

program. This data relates to the evdlUation of Objec-,

tive IV.

Students'were given the atitituadVal scale in

October. This scale assesses Btudeni:tattitude ih.six
;

dimensions as fbllows:

Beiationshjitnensions

1. AFFILIATION assesses the level of friendship students

feel for each other, i.e., the extent to t4hich they

help each other with homework, get to know each other

easily, and enjby working together.

Personal De_y±12Ement Dimensions

2, TASK ORIENTATION measures the extenk to which it is

4important to complete the act3v1ties that have been

planned. The emphasis the teacher--places on staying,,

on the subject matter is assessed.

astern Maintenance Dimensions

3, ORDER AND 011.ANIZATION assesses the emphais on students
4

behaving in ah orderly and polite manner arAon the

.20
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overall organization of assignments and classroom

activities.' The degree to which students tend to

remain calm and quiet is considered.

4. RULE CLARITY assesses the emphasis on establishing

and following a clear set of rules, and on students

knowing what the cOnsetquences will be if they do not

follow them. An importa4It focus of this subscale is

the extent to which the teacher is consistent in deal-

ing with students who- break .t-t1s.

5. TEACHER CONTROL measures how strict the teache is

in enforcing the rules, and the severity of the pu,nish-
a

ment for rule infractions. The number of rules and the

ease of students getting in trouble is considered.

.=
System Change Dimension

6. INNOVATION measures how much studerfits contribute to

planning classroom activities, and the amount of

unusual and varying actiyities and assignments planned
tsk,

by the teacher_ The extent to whiQh the teacher

attempt4 to use new techniques and encourages creativq

thinking in the students, is considered.

The scale i8 a revised and edited version of a scale

known as the Classroom Environmerft Scale developed by Moos

and Trickett and published by consurrrbg Psychologists Press.

A face validity trial was given before the testing where

project,teachers reviewed all items in each category to

21
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assess their relationship to the category. Some items .

were modified and this resulted in the final form of the

. scale-

Figure 2shows the prOfile of student attitude
Ses.so

on the six dimensions evaluated for.the reading teachers,

and Figure 3 shows th$ same for the mathematics teachers-

It can be seen frdm Figure 2 that all readina teachers'

profiles are similar tck the other teachers' profiles.

There is a significant difference'between Order and

Organization and Teacher Control dimensions and Affiliation

and Inno-vation dimensions in Reading. It appears that the

Affiliation and Innovation-dimensions are lower than the

other two for Reading classes.

Figure 3 shows that there is no significant difference

between the six Attitude dimensions for the Math students.

This Fiybrt does reveal that one teacher is lower in over-

all Attitude dimension than the other three. This is

especially trtie in Task Orientation, Rule Clarity, and

Teacher Control. As a result of this finding, a series of

Teacher observations and a conference was held with this

teacher.) Further study revealed little change ih this

7,
teacher's behavior during the year.

4.
22
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CLASSROOM OBSERVATIONS

Introduction

During the school year (1977-70), classroom

observations were made on the R1-)0 programs. The

observer entered the room and spent fipproximately 20

minutes lis ening to student/teacher intertiCtion, class

paxtrcipation, bttident- mOtivatiOn, and subject matter

presentation. This was done once a week 'on the average.

A copy of the observation from which was developed to

record data in a btandard format is shown in Appendix I.

At Herbert Hoover, each Math classroom had an interest

center filled with handouts and booklets of mathematical

instruction. A sampling donsisted of the followina:

(1) puzzle picture handout to Make your own protractor

and scale; (2) four booklets on Algebra by Peter Rasmussen;

(3) contracts on percents, fractions, decimals; (4) con-

tracts to learn the coordinates of a point from a graph,

'graph a linear equation and find the slopeef a line;
%

(5) how to square a number and take the square root of

pbrfect squares; '(5) contryts on whole numbers.

The Reading program used SRA, contracts on grammar,

vocabulary and sentence structure. They used movies, games,

handouts for spelling, phonics, pocketboOks fororeading,

action games, and (SAR I) Systematic Approach to Reading

1

Improvement.

32
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The Curriculum Resource teacher for the Reading

program at Hoover is a certified teacher who has a strong

backgrompd in Junior High curri.culum devGlopment. She

was responsible folz leading a group planning meetings,

coordinating teachers, and organizing and holding weekly

staff meetings. She plans and conducts in service train-
,

ing for teachers not accustomed to this uncolmon, new

experience of R-3 instruction, searches out and introduces

now study material, games and simulations. The resource

teacher plays a support role fOr.the R-3 staff, responsible

directly to the project director and at times travels to

different schools and conferences to explain the prdject to

interested educators. She must keeP,abreast of current

curriculum ideas and materials.and relay relevant infor-

mation to teacher's.

The R-3 teachers are experienced, mature, 6onfident

of their teaching abilities, well organized in planning

and instruction, supportive and able to work as part of

a team. They are expected to introduce new instructional

techniques and at tim6s introduce regular -Staff instructors

to R-3 goals and methods, and to develop special relation-

ships with the R-3 students.

The'R-3 teachers have one instructional aide each and

they are a vita; asset to the program. The' most important

role for the aide is helping. They move around the classroom

helping"students with individual, small group work a_DA
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contracts. They assist teachers- planning and manage-

Ment of student activities and perfo,rm some clerical duties.

They -are competent in the subject and also are able to-
ore.

work as part of a team and attend all in-service meetings.

The R-3 Program curriculum consists of Math contracts,

games and simulations to motivate students. Once each

school year, students participate in an overnight field

trip called "Intensive Involvement" which is a culmination,
0

of weeks of preparatory clas work.

The learning contracts are programmed with each

sequential cohtract increasing in complexity, knowledge,

and

Observation Schedule

The observer visited the school twice a week and

the classrooms of each schbol once a week. The survey

began in October '77 with more observations taken in the

latter part of school year.
°cp

There were seven areas of student/teacher/aide

observation data collected. Each is listed below and

briefly described

1. Iltmoallcraollassrosm:- if the quietness

or noise. in the room was related or unrelated to work;

many or few people interacting at one time; one.person

ta4.king; quiet/noise.

27



**41*

2. Movement in the Classfoom many or few people

moving around the classroomI one person moving around the .

classroom;-no physical movement in the classroom.

3. 22Eri2.219EL1911./LLy. -- what was going on in the

classroom, e.g., directions, discussions, clerica; work,-

discipline.of.students, skills* games, simulations, and

homework, contracts, testing or reading.

4. 5_1TLsaullatIlaa hoW the interaction between

persons in the class was taking plac; was it by lecture,

small groups, one-to-one, or working independently.

5. 5t21112.1_taE2It_l_alh_class. Comments from staff,

teachers; aides, students or observer.

6. Instructidial_propedures -- as many as were

applicable ould be checked from the following: a) posi-

tive disci ne, b) materials available as supplements to

activity, c) interest centers, and d) arrangement of stu-

dents in classroom benefits particular instructional

activity.

7. Percentage of. Student Motivation percentages

.
(10%, 25%, 50%, '15%, 80%, 85%, and 90%) of active participa-

. tion.

Results of Observations - Mathematics

Table III shows the results of the 21 observations

taken of the Math program.
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1. Atmosphere

The majority of the time (.55) the atmo,pphere

of the Math classrooms at Hoover was a few students,

teachers, and aides interacting any one time as

opposed to a quiet classroom. At all times the

activities were work related.

2. Movement

The majority of the time (.55), few people

were interactAng and moving about the room. Mdst

were in their seats working along-with help from

the Math teacher and aide.

3. Curricular Activity

There was a heavy emphasis on discipline (.36 -

.42) loly teacher and aides to keep the students working

and to be'quiet and'concentrate on their contracts,

which was the major activity of the students (.61).

There were teSting days and drills, games, contract

work, make-up work and reviews. Students knew what

was expected of them since assignments were written

on board. Teachers spent the majority of time (61%)

OD contract work and doinames and simulations

(26%).

4. Class Organization

The least used classroom seating was small groups

(.08 teachers ana..38 6tudents). Students were cpm-

411 fortable working independently (69%) and asking for

29
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help, where students were being thelped by teachers

62% of the time,

5. Staff Comments

The teacher/student rapport was excellent.

Students said what was on their minds, and the

teachers were always in control of the situation.

The atmosphere was one of open communications and

flexibility. Students were usually happy and the

climate of the classroom was one conducive to

learning:

6. The learning centers at Hoover Math classrooms were

not well organized, yet they were usually well'

stocked. The arrangement of the students in the

room was beneficial to learning and materials were

always available for work. Teachers were observed

to be involved with discipline 36% of the time, and

aldes 42%. PerhaPs this is in part due to the

young age of most Jr. High students.

7, Student Motivation was generally high, fifty-two

(52%) percent of the time. Ninet-y (90%) percent of

students were actively participating; and nsemed

cager to learn ney concepts.

30



1.

2.

3.

4.

5.

TABLE III

SAN JOSE UNIFIED SCHOOL DISTRICT - DEMONSTRATION PROGRAMS. (lactlematies)

Classroom ObsOrv:ation Rating Scale

STUDENT TEACHER AIDE

8_21=

,

Many people interacting at
,one time*
A fe4 people interacting at

121.55
one time

131.62 13/.65

Oae erson talki . 2 .09 8

O91et 8 .36 I 1 .05
4iotc.if related or unrelated N..22

to work.

4ovement

21 20

Many people moving around
claqsroom.. ,

A few people moving around
11/.55

classroom
11/.55 111.58

One person moving around
1/.05-

classroom
8/.40 4/.21

No physical movement in .

8/.40
classroom ,

11.05 4/.21
_.

3urricu1ar Activity (What)
1\120

Directions

20

181.26

19
0

5/.14

Discussion . 1 20/.16 4/.11
WM--Clerical 17.01

Discipline 57.4

Skills (name) ,

Games - Simulations 8/.26
Name .

2/.03

Homework 1/.03'

Contract ------------1977617-77714---- 1/.06

31ass Organization (How)

Lecture 6/.23

36

-4______
9/.38 2/.08

-11377C9-
2/.12
fg:iff--

..12.1!_a_graMt.L.--
One-to-One
Indepondent Work .

26
'

17----P=24
71-^4 4" D.,,,..,- r...4ti, flict tr^mmanto)W1...1.1
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TABLE III -- Continue'd

6. Instructional Procedures (check as many as elle

applicablbl'

12L21 a. positive discipline
s.s

.21/1,_ b. materials available as supplements
to a-ctivity-

17/.81 c. interest centers

d. arrangement of.stude in
room benefits particular
instructional activity

7. Student Motivation

a. Actively
participating

32
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10% 25% 50% 75% 90%
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Results of Observations - Reading

Table IV shows the results of the 27 observations of

the Reading Program.

1. Atmesphere

The majOrity of the time the atmosphere of Hoover's

Reading Program was quiet, eighty-one percent of our observa-

tions showea students to be 'taking tests or reading. For

4,ten minutes every day students participated in "Star Time"

Where- they spent thi8 time reading whatever, they chose- to

read.

2. Movement

Very little movement on the part of the siudents

was seen. Eighty-five perceht of the time there was no

physical movement in the classroom. The Reading classes

were morp quiet than the Math classes, and highly productive

in terms of student motivation. In every observation, we

saw over 90% of the students actively participating.

3. Curriculum Activity

The students mostly work on contracts (78%) such as

one on'advertising campaigns and working with newspapers.

Review for tests in spelling, AIM tests and CTB-S- tests.

Reading one of five novels, listening ,to ta or Watching a

movie, contetts, and writing stories. Teache s predominantly

(40%) spend time giving directions to student and disdussin'g

work (28%),' Aides' activities were mostly clerical (24%) and
5

discipline (26%).

4. Class Organization

Most of the time (.78) the students worked

33
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independently on projects or contracts or sat in the

reading corner with a book. -Teachers and Aides always

worked oneTto-one 1,4th students. Few lectures were ever

given and nore observed.

5- §_LtgItIPtEaEL

The English teachers at Hoover are excellent,

highly professional and creative. They share a special

rapport with their students and motivate them to read on

their own time. They know their 4subject will and can

tranfer thp knOwledge (Nosily.

6. Instructional Procedures

There was a high degree of positive discipline

(96%) and the students respected the teachers. Materials

wdre always available, interest centers,organized,

labeled, neat and well stocked with handouts and books.

The attractive reading corners were well used and the

seating beneficial to learning.

7. Student Motivation

Students in Hoover Reading classes were always

highly motivated. There was very little fooling around,

in every observation.over 90% of the students were actively

participating.
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TABLE IV

SAN JOSE UNIFIED SCHOOL DISTRICT

DEMONSTRATION PROGRAMS

(READING)

Classroom Observation Rating Scale

Atmosphere

STUDENT TEACHER AIDE TUTOR

,

0

r di

0 0 0
Many people Interacting
at one time*
A few people interacting
at one time

3/.12 5/.21 41.19

One 'erson talla . 21.08 1 6 6i 2 11

quiet 2 .1 17 117.52 1 .

*Note'If related or
unrelated to work.

iovement

N.-26- N-21 N.21 Il.2 .

Many people moving around
classroom 0 0 0 0

A few peop e moving aroun
classrooms

,

2/.08 5/.19 51.25 17.5

One person moving around
classroom . 2/.08 17/.65 5/.25

.

No physical movement in
classroom

221.85 4/.04
-1.

10/.50 11.5

Curricular ActiyIty ,(What
N...26

41.13

N=26

271.40

N.-20

8/.23

N...2

11.2Directions
DisCussion 19/.28 31.09

'Clerical 0.01 10/.29

Discipline 121.18 91.26 2/.50

Sktlls (named 27 06 4/.06 3/0b9
Games Simulations

Name 5/.16 1/.01-' 11.03 1/.25

Homework 2/.06

Contract 18/ 58 3/.04 1/.03

Clas.s Organizatipn (How)

N 31 I,167 N=35

Lecture
- Small Grou.s . 1/.04 .

One-to-One / 17 23 100% 17/i00% ./100%
Work 181.7_!_2St9.2.1Li.

i .

N-23 m=23 w=17 w6
..,
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TABLE IV -- Continued

5. 11.21.L112.ffs....51.22L(Conwnents)

26/.96 a. positive discipline

27/.1 b. materials available as supplements to activity

261.96 C. interest centers

2711. d. arrangement of students in room benefits particular
instructional activity

7. Student Motivation

Percenta se

10% 25% 50% 75% 90%

a.. actively
participating

N.---27 Observations.

27/100%
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IV. PROCESS EVALUATION

A. 4441ementation Evaluation
rndicators for ReoommendatiOns
from 1976-1977 Evaluation Report
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A

KEY: 4: Completely Met
3t Partially Met
22 Not Met
0: No Data Collected

EVALUATION RECOMMENDATION ACTION TAKEN

1. Teachers in both reading and mathematics need a
common preparation time for use in team planning.
In addition, it is suggested th.tt either a master
teache'r be appointed, or the regburce teacher be
used to organize and conduct a'formal webkly
meeting which would have as its focus in-ServiCe
edUcation for documented teacher needs developed
from in-service needs assessment given at the
beginning of the year.*

2. In order td expedite the statistical report to
the state, develop an evaluation system for CTBS
scoring which.is independent of the district
testing program.

3. Improve time spent and method of tabulating the
results of the classroom observations to include
a'summary of each visitation to the teacher and
project director in order to systematize data
collection from that source.

A common prep time
was available.

A resource teacher for
Reading was hired,

Use of an outside
scoring firm was
enabled.

An observation form
was developed and
revised in concert
with key staff mem-
bers for use during
the year.



KEY: 4: Completely Met
32 Partially Met
2: Not -Met
0! No pata Colle.cte6t

EVALUATION'RECOMMENDATION ACTION TAKEp

4. 1n-service is needed in the following areas:

a.. interpersonal relations between teach0:s
and aides ,

b. parent involvement and participation in the
function of the R-3 program

C. more extensive in-service on pre-intensive
involvement

A. choosing from options in the curriculum

e. teaching human,values in the curriculum

5. Imprve coordination between management decisions
and staff function are needed.

6. Contracts need revision and extension of their
range for both high achieving and low achieving,
students. This is true for reading and mathe-
matics.

3 All in-service are s
were handled in'
weekly meeting
ReadiTg. Mathematics
missed area- 4b and 4e.

A management calendar
was developed and dis-
tributed to staff and
management activities,
listed on a weekly
bulletin board.
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KEY: 41 _Completely Met
3: Partially Met
2: Not Met
0: No Data Collected

EVALUATION RECOMMENDATION ACTION TAKEN

7. Parent participation should be increased.

6

Improvements in the Intensive Involvement are
recommehded as follows:

a, develop better bus accommodations in terms
bf scheduling departures.

hold aToore extensive pre-service workshop
for staff.

c. improve the quality of evening activities.

d. do the T.I. in 2 visits af 3 days rather than
the 4 visits of 1-1/2 days, this would limit
the "rushed" feeling expressed by students
and staff.

e. revise or eliminate and replace: clean our
scene, save our seas, and the ecology game
rated lowest by studenAs.

A 9

0

4

2

See I.I. evaluation.

This could not be done
due to money factors.

to be done during
Summer '78
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KEY: 4: Complettay Met
3: Partiallly Met
2: Not Met/
0: No Data Collected

EVALUATION RECOMMENDATIQN ACTION TAON

f. allow students mord free time (if over a
3-day period).

g. Alternate the recreation_and activity type of

eVents with the.gurriculum events to break vp
.the day and actively involve both staff and
learner:-

9. Staff time involved in dissbminatipn should be limited
somewhat.

w

See I.I. evaluation.

,Since a Title IV
project was approvetY
for funding, dis-
Crimination efforts

.
1:3, the project, staff
time spent in this
acVivity was drastically
xeduced.

a
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STAFF EVALUATIOb



Mathematics

In November 1977 all teachers and aides in the

Mdth program completed a survey of instructional aide

activities. The aides could be rated on 23 different

activities (very satisfadtory, satisfactory, not satis-

factory, not being done) and, in addition, it was to be

decided whether each activity should 'be a part-of the

aide's responsibility. The 23 activities included were

the followipg:

I. Showing mutual respect.

2. Discovery of new skills, interests in classroom activities.

3. Performing clerical duties.

4. Performing instructional duties.

5. Operating to prevent use of disciplinary measures.

6. Using disciplinary measures consistent with teacher
philosophy.

7. Providing an objective look at classroom atmosphere.

8. Egtablishing and maintaining good communication with
teacher.

9. Establishing and maintaining good communication with
parents.

10. Discussing philosophy of classroom prodedures with teacher/
aide.

11. Viewing wqrk with the teacher/aide as a cooperative
(team) yenture.

12. Participants in lespon planning.

13. /Following standard office procedures.

43
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14. Learning to use all classroom equipment.

15. USing self direction and autonomy in wOrk in the classroom.
Assuming responsibility to see what needs to be done and
to

16. Acceptance of constructive criticism in a positive manner.

17. Being on time to class.

18. Regular attendance at class.

19. Notify teacher/aide of anticipated absence when poteA1e.

20. Assisting students in specific instructional tasks, work
assignments.

21. Monitoring class in teacher's absence.

22 Willing to work extra time on occasion when necessary with
mupal agreement.

23. Demonstrating self-control Of emotions.

Teacher I stated that the aide conducted all

activities very satisfactory and that they all should be

a part of the aide's responsibility. The aide th'ought

'that she conducted all activities, but rated herself

"satisfactory" on discover3;leof new skills and performing

clerical duties. She did not st'ate which activities should

be a part of her responsibility.

Teacher II felt that all ,activitie except estab-

lishing and maintaining good communication with pal'ents'

should be a part of the aides' responsibility7 that

particular item they were not sure about. The Aide felt

-that all items should be a part of their responsibility.

The-teacher also felt that their Aide did not establish

communication with parents, but the Aide felt that this

was done very satisfactorily.
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Teacher III again felt that all items should be,a

part of the aide's responsibility, but the aide felt that

discovery of new skills, interests in classroom activities

and performing instructional duties should not be a part of

qn aide'siresponsibility. Those items were among the few

that the teacher rated the aide satisfactory on, whereas

she rated her aide very satisfactory on most other items.

Teacher IV also felt that all items should be a part

of the aides' responsibility and so did their aide. The

teacher rated the aide very satisfactory on all items b't

participating in lesson Planning, learning to use all.

classroom equipment and acceptance of constructive criti-

cism in a positive manner. In these items, the aide Was

rated satisfactory. It is interesting that the aidesrated

themselves satisfactory on these items.

Reading.

In November 1977, two of the four teachers and none

of the aides in the reading program completed a survey of

instructional aide activities.

Teacher I rated her aide very satisfactory on all

23 items, but she did not say whether the activities should

be a part of her responsibility. Teacher II also rated

her aide veq satisfactory On all items and felt that they

all should be a part of the aide's responsibility.
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Due to the lack of participation of 2 teachers and

all aides on this survey, it is not possible to make a

comparison between teacher and aide responses_

taff Attitude Survey ReadinK

In April 1978, a school survey of interper.sonal

relationships was given to the Math teachers and aides

in the program. Three teachers and three aides responded

to the survey_ One of the teachers had 0-3 years teaching

experience and the other two, 6-10 years. Of the aides,

two had 0-3 years experience, and one aidp bad 4-6 years

experience: .The survey asked questions.in the areas of

in-service needs, attitude to self and others, abilitieg,

attitude to students, attitude to the p'regram, attitude

to support services and aide-teacher activities. Most

questions were rated on a scale from 1-5, one being the

lowest (not at true, acceptable, etc.), 5 being-the

highest (very true, very acceptable, etc.), the rest of

the questions could be answered "yes" or "no."

In-Service Needs

The teachers and aides were asked whether they would

like to be better informed of what other teachers/aides

were doing in their respective .clasdooms, whether they

would be interested in,learning new techniques with the

disciplinary problem students and whether they were clear

regarding the role of the teaching aides: The survey also
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Question .

1 2 3 4
- 5

1. I would like to be better informed
of what other teacher/aides are
doing in their respective class-
rooms

Irdoes not apply 2) very untrue
3) ten& to be untrue 4) tends to
be true 5 ver true

33%/66% 33%/0 33%/33%

1 ii41 interested in learning new
techniques with the disciplinary
problem students

1) dOeS not apply '2) very untrue
3) tends to be untrue 4)-tends to

...._____12...e_lr

3, I am clear regarding the role of our
teaching aides.

1) does not apply 2) very untrue
3) tends to be untrue 4) tends,to
be true 5 ver true

.

33%/66% 66%/33%

66%/33%

.

33%/66%

.

4. 1 have adequate information and
skills to teach the underachiever'

0 1) does not apply 2) very untrue
3) tends to be untrue 4) tends to

, be true 5) very true

,

100%/100%

5. Overall', the relationship between
our teaching aides and the teachers
is ,conducive to a good learning
atmosphere

1) does not apply 2) very untrue
3) tends to be untrue 4) tends to
be'true 5 very true

,

.

,.,

,

100%/100'

.

Regarding my knowledge of the
environmental (Socioeconomic,
familiar) background of our
students, 1 feel

1) N/A 2) unaware 3) fairly
aware-- .4) aware 5) very

aware
.

.

33%/100%
.

33%/0

.,..-

,

7. My knowledge about how to teach the
gifted student is

1) NJA 2) inadequate'
3) questionably adequate
4) adequate
5 ver adesuate,

0/33%

......

.

33%%03

,

66%/0
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asked whether they have adequate information and skills

to teach the underachievers, whether the relationship

between aides and teachers is conducive to a good learning

atmosphere, ho* aware they were of the environmental back-

ground of their students and how adequate their knowledge

about how to teach the gifted student is. In the area of

in-Service needs, all teachers and aides stated that they

were interested in learning new techniques Iiith the dis-

ciplinary problem student, th.at they had adequate informa-

tion and skills to teach the underachij/ r, that they were

clear regarding the role of the teaching aides and -that the

relationship between the teaching aides .and the teachers

is conducive to a good learning atmosphere.

One-third of the teachers and aides would like to be

better informed of what other'teachers ahd aides are doing

in their respective classrooms, but the other two-thirds

would not. Two of the 3 aides felt that their knowledge

'of how to teach the gifted student was questionably adequate,

the third aide felt that it was'adequate as also one of the

teachers felt. The other two teachers, however, felt that .

:their knowledge in'this area was very adequate.
;

.,

Attitudeto Self and Others

The queStions about their attitude toward themselves

and others included whetiler the teachers and aides felt

that their colleagues understand them, hqw they'feel,about
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Teacher/Aide (%)

Question a
,

b c d e

1. I feel that my colleagues understand me.
a N/A Io) ve4 untrue ,

c tends to be untrue ,

d tends to be true eLY.qa_lrue

. 20% 60%

66%/
33%

20%

33%!

66%

2. With respect to my colleagues I feel

a N/A b) withdrawn

c it varies d.) fairly open

e very open
,

3.

,

A student discussion regarding the
learning process in an academic
classroom situation is
a) N/A b) Not relevant

c) questionable d) relevant

vellf.an.t_
66%/

0

,

33%/
100%

_21
4, I find myself enjoying teaching

a much less b) less and less

c the same as I've always elt
d mmoreandiore21_!ery_Tuch more

5. A teacher has the right to impose his
values on students
a) not at all b) very little

c somewhat d) to a good degree

e ver much

.
66%/

0

.,

33%/

0

______

0/

33%

_

33%/

66%

0/

66%

33%/
33%

33%/
0

,

a

6. Group cohesion and harmony as a
result of the relati6nships between ...

different faculty members it
present at our school ,

a) not at all b) to a small degree

c to an average degree
d to a .good degree

e to a large degree

100%/
33%

0/

66%

7. Has your experiknce with parents of R-3 children been positive?

Yes No

66%/66%
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)them and whether they enjoy teachin9. The survey also

asked the teachers and aides about the relevance of a

stqdent discussion regarding the yarning proces's in WI

academic classroom. Edghty percxmt of teacthem and aides felt that

their colleagues understand them and they said that they

.feel fairly or very open to 1:1,1,X. They also all. Stated

that a student discussion regarding the learning procesa

in an academic classroom situation is relevant or very

relevant, though aides felt more strongly about this.

One teacher and one aide said that they enjoy 'each-

ing more and more, one teacher and two aides, that they

enjoy it the same *as always, and one teacher enjoys teach-

ing less and less. There was'a general disagreement whether

a teacher has the right to impose his values on students.

Two of the three teachers felt that they did not have this

right at all and the other teacher felt that he did have

the'right to a good degree. One of the 3 aides felt that

he had this right very little and the other two felt that

they did havb the right somewhat..

Attitude to Students

Questions in this area included whether the culturally

different student expects sPecial priviltItes from the teachers,

how accepting teachers and aids felt about the underachiever,

whether students must and should< forced to.loarn and

whether disciplinar3.; procedures betVeen classrooms should be

5 0
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Teacher/Aide (%)

Question 1 2 3 4

1. The culturally different student expects

special privileges from the teachers at

our school,.

1) does not apply 2) very untrme (3) tends

to be 4) tends to be true 5)

33%/0 66%/
100'

,

,

untrue very,,,,..

true

2. The way I feel about the underachiever who

doesn't use his potential is

e

1) N/A 2) unacceptive 3) occasionally

accepting_lleplins 5 ver acce tins

66%/0 0/66% 33%/0

3. Most students must often be forced to learn. ,

1) N/A 2) very untrue 3) tends to be

untrue 4) tends to be true

33%/33 66%/
66%

4. Should gtudents be forced to learn?

1 N/A 2) never 3) sometimes 4) often

5 at all times

33%/0 33%/33% 33%/66%
_

10

. Disciplinary procedures and restrictions

.between classrooms should be

1 N/A 2) unimportant 3) varied

4 similar 5 the same

.

100%/33., 0/66%

6. It is important for a teacher to be familiar

with a student's background (his home

environment, his ethnicity, etc:)

1) N/A 2 very untrue 3) tends to be

untrue 4 tends to Ue true 5) ver true

,

100%!

100%

7. A student's ability determines his performance.

I not at all 2) very little 3) somewhat

4 to a lood desree _512,try much

33%/0

0/33%

33%/66%

33%/33% 66%/33%

8. The racial situation at our school affects my

teaching

1) not at all 2) very little 3) somewhat

to a sood delree 5 ve much

0/33% 33%/0

.

_4)
9. Have you 'seen improvement in R-3 students?

Al.....1.0f imMe

Y

...____
S

_
NO

uliku_
33%
nriml-

100%
33%/0

b. motivation to learn

c, Is this above the expected (based on your past experience17
,

411-
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similar_ The survey also asked,about the importance for

the teacher to be familiar with a student's background,

to what degree a student's ability determines his perfor-

mance, how much the racial situation ai the school affects

the teaching and whether any improvement in self-image and

the motivation to learn seen is seen in Ole R-3 student.

None of the teachers and aides felt that the

culturally different student expects special privileges

from the teachers at the school and all felt that dis-

ciplinary procedures and restrictions between classrooms

should be similar or the same .and that it is important for

a teacher to be familiar with a student's background.

All aides stated that they,have seen improvement in the

R-3 students' self-image and motivation to learn and 2 of

414)

the three teachers felt this way.

Two-thirds of the tellchers and aides thillthat most

students must often be forced to learn and the other one-

third thought that this was not true. Two of the aides and

1 teacher felt that students should often be forced to learn,

one teacher and one aide feit that they should be forced

sometimes and the other teacher felt that students should

never be forced to learn, Two teachers and one aide felt

that a student's ability determines his performance to a

good degree. One teacher and one aide felt that it does

somewhat and the remaining aide felt that it does very
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little. There was also general disagreement whether the

racial situation at the school affects,the teaching. One

teacher daid thet it did not at all. One teacher and two

aides said it did very little. One aide said it did Some-

what, and the other teacher said it did to a good degree.

Attitude to Suppart Services

In this area, teachers and aides were asked about

the disciplinary support that the counseling staff giVes

the classroom, how they viewed the impact of the resource

'teacher and how they rated his effectiveness and the

effectiveness of the teacher or aide they work with.

TeacheilAide (70'

Question
,

- 1 2 3 4 5

1., Our counseling staff -supports the
9 classroom with discipline.

1) does not apply 2) very untrue
3) tends to be untrue 4) tends
to be true 5) Very true

33%!
33%

66%/
66%

2. How do you view the impact of the
resource teacher?. .

1) very effective 2) effective
3) helping me somewhat

4111ff,q5_1111TEgYflit_11S

100%/

0

0/

66%

3-. Rate the effectiveness of the
resource teacher (if you have one)
1) excellent 2) good 3) fair
41_12222___ not applicable

66,%/

0

33%/

66%_51
4. Rate the effectiveness of the

teacher or aide you work with
1) excellent 2) good
3) fair 4) poor
5) not applicable

100%!
100%
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All teachers and aides agreed that the

counseling staff supports the clasbroom, and rated

the effectiveness of the teacher or aide they work with

excellent. The impact of the resource teacher was con-

sidered excellent by the teachers and good by the majority

of aides.

LUaas19t240L_EE2aLLT

Questions asked in this area included whether

teachers and aides felt thaiwthe R-3/SB-90 Program is

meeting its objective this year, whether the program

helps children with their learning problems and whether

they want to be involved as a staff member next year.

It was also asked whether contracts -are designed around

the individual student's needs.

Teacher Aide %)

Question YES NO

I_ Do you feel that the R-3/SD-90 Mmgram
is meeting its ob'ec-ive this ear?

100%/l00%

2. Does the progra help children with
their learning problems, in your

.

l00%/l00% 4

______211inion?

3, Do you want to be involved,next year

as a st_211_Pf21-11.21227-,9"
66%/66% 33%/O

4. Do you feel that the contracts arc
designed around the individual
student's needs in your classroom?

66%/l00%

5. Have you used the career simulations
in your classroom? (Math staff only)
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All teachers and aides felt that the R-e/a3-90.' ::.

Program is meeling its objectives this year and that
% r '

program helps children with their learning probl'eMs.

Two-thirds of the teacher:3 and aides would like

to be involved next year as a staff member in the program

4.

and one of the three teachers would not like to be involved.

Abilities

The questions asked here were how teachers 'and-aide*

assessed the effectiveness of their method of teaching

students of a different ethnic group and the clarity of

the role that they are expected to play in their school's

community.

TeacherWde (%)

Question 1 2 3 4 5

1. 1 ass-1,6 my methods of
teaching student's of a
different ethnic group
to be 100%/

1) very effective
109%

2) effective .

.

3) limited
.

4) not effective
.

2. The role I'm expected to
play in our schools.'

.

community is 0/ 33%/ 33%/ 33%

1) N/A 2) unclear
33% 0 66% 0

3) varies 4) clear
5) very clear

--
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All teachers and aides assessed thtir methods of

teaching students of a different ethnic gtoup to be '

effective
1

There was a disagreement on the queption of how

clear the role that they were expected to play in

the sehool's'comity. One teacher said it was very

clear, one that it was clear and one that it valqes.

Two aides said it was clear'and the other that it was

unclear.
k

Aide-Teacher Activities

Teachers and aides were asked to check classroom

activities. The actilries were rpmedial work, small

group work within the class, working with the 'gifted, media

preparation, clerical, one to one, parent contrcts and

other.

Teachers and aides rated tbo classroom activities

as follows:

Activity Teachers
I

Aides

Remedial work

Small group work with-
in the class

Clerical

'One to One,

Media Preparation

Working with the gifted

Parent Contacts
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)00% I 100%

100% 100%

100% 100%

100% 100%

66% 66%

33% 66%

33% 66%
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MATHEMATICS

In April 1978, the School Survey of InterpersonAl

RelatiNships (SSIR) was given to the Reading teachers and

aidles: Four teachers and four aides responded to the

survey.' Two of the teachers had 0- 3 years teaching expe-

rience- artd- -one -teacher r. 4 _6 y.ears. _ One_ aide had _0_

years eicperience-, one 4 6 .-5rtaTs., one 6,- 10 years and the
rtb

other aide over 10 years.

In-Service Needs

The(teachers and aides were asked whether they

would like to be better informed of what other teachers/

aides are doing in their respectiVe classrooms, whether.

they would be intetlested'in learning new techniques with

the disciplinary problem students and whether they were

clear regarding the'role of the teaching aides. The survey

4
also asked whether they have adequate information and skills

to teach the underachievers, whether the relationship between

aides and teachers is conducive to a good learning atmosphere,

how aware they were of the environmental background of the'

students and how adequate their knowledge about how to teac

the gifted student is. In the area af in-servicedneeds, the

teachers and aides generally agreed on most questions asked.

All teachers and 3 out of the 4 aides said that they were

interested in learning new techniques with the disciplinary



Question
.

. .

111 , I would like to be better informed
of what other teacher/aides are
doing in their respective class-
rooms

1) does not apply 2) very untrue
3Y-tends to be untrue 4)..tends to
be j_t_5_trt.L./try_trJe

1 2 3

_

4 5

0/50% 25%/25%
.

75%/0

..,

0/25%

2. L am interested in learning new
techniques with the disciplinary
problem students

1) does not apply 2) very untrue

.
3) tends to be untrue 4) tends to
be true 5Ly.p_rytrtle______,___

3, I am clear regarding the role of our
teaching aides.

1) does not apply 2) very untrue
3) tends to be untrue 4) tends to
be true 5) very true___________,_

4. I have-adequate information and
skills tq teach the underachiever

11

.G does not 'apply 2) very untrue
3) tends to be untrue 4) tends to
be true 5) very true

0/25%

,

50%/25% 0%/5O%

.

,

0/50%

.

25%/25%

.4

5%/25%

0/25% 25%/25%

,

0/25% 5%/0

5, Overall, the relationship between
our teaching aides and the teachers
is conducive to.a good learning
atmosphere

1) does not apply 2) very untrue
3) tends to be untrue 4) tends to
be true 5) very true

.

0/25%

. . .

.

50%/50*

.

0%/25%

6. Regarding my knowledge of the
environmental (socioeconomfc%
familiar) background of our
students, I feel

1) N/A 2) unaware 3) fairly
aware '4) aware 5) very

aware
-

0/25% 50%/25% 50%/50%

7. My knowledge abo how to teach the
gifted student is

1) N/A 2) inadequate
3 questionably adequate
4 adequate

II
5 very adequate

.

0/25% 7574/75%

,

.

25%/0
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problem student and that they felt aware or very aware of

the environmental background of their students. Seventy-

five (75%) percent of all teachers and aides stated that

their knowledge about how to teach the gifted student is

adequate. 'All, teachers and 3 aides also felt that the rela-

tionship between.the teaching aides and the teachers is

conducive to a good learning atmosphere.

One hundred (100%) percent of the teachers and half of the aides

were clear about the role of the aides r the other half

of the aides were not ,as sure. Three of the 4 teachers

and one of the 4 aides felt that they have adequate informa-

tion and skills to teach the underachievers, however tie

111
other teacher and 2 of the aides felt that:this was not

c.

true for them.

AttiAude ,to Self an,d Others

The questions focused on staff attitude toward them-
,'

selves and others and included whether the teachers and

aides felt that their colleagues understand them/how

they feel about them and whether they enjoy teaching. The

survey also asked the staff about the relevance of a

student discussion regarding the learning process-in an

academic classroom. In the area of attitude to self and

others, all teachers and all but one of the 4 aides felt

that their colleaglies under$tand them and all aides and
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Teacher/Aide (%)

Question
a b c d , e

1 feel that my colleagues urtr-
stand me_ .,

a N/A b) very untrue
c tends to be untrue
d tends to- be true
e very true

\

20%

.

.

60%

.

2. Witiq respect to my colleagues
I feel

x

c it varies d) fairly open
e

N/A b) withdrawn

very open

50%!
0

0/25%

50%,
100%

25%!

25%
,

.

75%/
50%

3. A student discussion regarding
the learning process in an

.

academic classroom situation is

a) N/A b) not relevant
c) questionable d) relevant
e) ver relevant

i

4. I find myself enjoying teaching.

a much less b) less and less
c the same as I've always felt
d more and more

ore

25%/

0

75%/
75%

.0/25%

5. A teacher has the right to impose
his values on students

a) not at all b) very little/4

c) somewhat d) to a good

e) very much
degree

0/
50%

50%/
25%

25%/
25%

25%/

0

6. Group cohesian and harmony as a
result of the relationships
between different faculty mem-
bers is present at our school .

a) not at all b) to a small
_degree c) to.san average
degree d) to a good degree
e) to a large degree

I

25%/
0

50%/
25%

b/

25%

,

0/25',

7. Has your experience with parents af R-3 children been positive?

%1
100%/50% 0/25%

Yes No



half or the teachers said that they felt fairly open towards

them. A student discussion regarding the learning process

in an academic olassroom situatibn was considered relevant

or very relevant by 100% of the teachers and 75% of the

aides.

Seventy--five (75%) percent of teachers and aidee

tated that they enjv teaching the same as they have

always felt and 100% of the teachers and half of the aides

felt that their experience with parents of R-3 children has

been positive. A general disagreement was found in the

answer to the question whether a teacher has the right to

impose his values on students. Half the.aides said that a

teacher does not have this right at all. One of the 4

aides and half the teachers felt he had this right,'very

little and one -aide plus one teacher felt that he had the

right somewhat. The \remaining teacher felt. that he had

the right to a good degree: Group cohesion and harmony

'was viewed as being present more to teache'rs than to aides.'

Attitude to Students

(06sioni in this .areaAncluded whether the

culturally different student exp'ects special Trivileges

from the teachers, how'acc;epting teachers and aides felt

about the underachiever, whether students muet and should
*
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TeachGr/Aide (%)

Question 1 2 3 4 5

_.

1. The culturally different student expects
special privileges from the teachers at

our school.

1) does not apply 2) very untrue (3) tends

.01

to be untrue 4) tends to be true 5) very

true
,

0/25% 25%/25% 50%/0 25%/50%

2. The way'I feel about the underachiever who
qpesn't use his potential is

1) N/A 2) unacceptive 3) occasionallY

JEcfptins 4 accestind 5 ver_a_ssepting

3 Most students must often be forced to learn.

1) N/A 2) very untrue 3) tends to be

untrue 4) tends to be true 5) very true

25%/26% 50%/50%

25%/25%

75%/50%

75%/25%

25%/25 0/25%

0/25% 0/25%4. Should students be forced to learn?

1) N/A 2) never 3) sometimes 4) often

all times__51_at

5. Disciplinary procedures and restrictions

lik between classrooms should be

111. 1) N/A 2) unimportant 3) varied
4)silillar.5) the same

00%/7 % 0/25%

.

.

6. It is important for a teacher to be familiar

with a student's background (his home

environment, his ethnicity, etc.)

1) N/A 2 very untrue 3) tends to be

untrue 4 tends to be true 5 ver true_

w

25%/25% 1505%

7. A student's ability determines his performance.

I not at all 2) very little 3) somewhat

4 1.2_1_good degree_____10 y.try_much

50%/100,; 25%/0

50%/50% 50%/0 0/50%

2 %/0 ,

.

8. The racial situation at our school affects my*

teaching

1) not at all 2) very little 3) somewhat

.....2j.u.to.L22.o,dgsatL.51=afrr2ch .___-:,

9. Have you seen improvement in R-3 students?
a. self image

YES NO

100%
100%.

100

25%/25%

A

b. motivation to learn 50%

c. Is this above the expected (based on your 011 experience17 51W 50%
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be forced to learn and whether disciplinary procedures

between classrooms should be similar. The survey also

asked about the importance for the teacher to be familiar

with a student's background, to what degree a student's

ability determines his performance, how much the racial

situation atqlthe school affects the teaching and whether

any improvement in self-image and the motivation to learn

seen in the R-3 sludent.

All teacheil and 3 of the 4 aides felt that

disciplinary procedures and restric ions between class-

rooms should be similar and all teachers and aides stated

that it is important for a teacher to be familiar with a

student's background. All aides and half the teachers sid

that the racial situation at the school had no affect on

their teaching.

Seventy-five (75%) percent of the teachers and 25%

aides felt that the culturally (14.fferent student &les not

expect special privileges Trom the teachei-s at the school,

however, half of the aides and 25% teachers felt that they

do. Three-fourths of the teachers and half the aides felt

-that it is not true that m6st sudents must often be forced

to learn, but the remaining teachers and aides said that

they thought this is true.

All teachers and aides st,ated that they have seen

improvement in the R-3 students' self-image and all

teachers and half the aides felt that they see improvement

in the R-3 students' motivation to learn.'
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Attitude To Sup_p:_oxwices

In this area, teachers and aides were asked about

the support that the counseling slaff give-s

the classroom, andhow they rated the effectiveness of

the teacher or aide they work with.

Teacher/Aide (%)

-Westion .

1, Our counseling staff supports
the classroom with discipline.

1) does not apply 2) very
untrue 3) tends to be un-
true 4) tends to be true
5) very true

0/'

25%
50V
50%

501

0

2. Rate the effectiveness Of the
teacher or aide you work with.

1) excellent 2) 41good

3) fair 4) -poor 5) not
applicable

50%!
50%

25%,/

50%

25%,/

0

<

,

In the area of attitude to support services,,it was

found that all teachers and half the aides felt that the

counseling staff supports the classroom,with discipline.

The effectiveness of iho teacher ior aide they work with

was rated excellent by half ,of the teachers and aides,

good by one-fourth of the teachers and the other half of

the aides, and fair by the remaining teachers.
\,
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Attitude To Provim

QUestions asked in this area included whether

teachers and aides felt that the R-3/SB-90 Irogram is

meeting its objective this year, whether the program helps

-children-with their learning problems Ind whether-they-Want

to be involved as a staff member next year. It was also

asked whether contracts are .designed around the individual

student's-needs whether they have,us.ed career simulations ,

in their classrooms and how effective they were.

Seventy-five (75%) percent of all teachers and aides

felt that the R-3/SB-90 Program ks meeting its objectives

this year and all teachers and aides said that the program

helps children with their language problems and that the

contracts are designed around the individual student's

needs in their classroom. All teachers and aides had, used

,career simulation in their classroom, and 75% teachers and
xr.

25% aides felt that it had been somewhat effective, the

rest felt that it had been either very effective or

effective. Seventy-five (75%) percent of the aides and

half the teachers said that they want to be involved next

year as a staff member in the R-3/SB-90 Program and 25% of

both groups said that they would ntrot like to be involved:
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Question YES

Teacher Aide )

NO

1. Do you feel that the R-3/SB-90
Program is meeting its objective this
ear. If not wh

75%/75% 25%/0

Does the program help children with
their learning problems, in your__
o inion?

,100%/100%

3: Do you want to be involved next yudr
as a staff member in the R-3 SB-90?

50%/75% 25%

4. Do you feel that the contracts are
designed around the individual
student's needs in our classroom?

100%/100%

5, Have you used the career simulations
tri your classroom? ,(Math staff only

6. Please rate the general effective-
ness of these career simulations:

1 Not effective
2 Somewhat effective
3 ffective
4) Very effective

l00%/100%

3 4

75V
25%

0/50% 25%/0
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Abilities

The questions asiced here were how teachers and

aides assessed the effectiveness of their method of teach-

ing students of a different ethnic group and the clarity

of the role that they are expected to play in their

school's community.

Three-fourths of the teachers and aides assessed

their methods of teaching students.of a different ethnic

group as effective or very effective. Seventy-five (75%)

of the teachers and 50% of.the aides felt clear about the

role they are expected to play in their school's community.

Teacher Aid %

Question
1

,

75%/0

_______

2

25%/75%

3 4 5

.

1. I assess my methods of teaching

students of a different ethnic

group to be
A*

1) Very effective 3) Effective

3) Limited 4) Not effective

2. The role I'm expected to play in

our school's community is

1) N/A 2) unclev
varies ) clear .

.
5 ver. clear

.

------
f

----

751/50% 25%/50

67
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Aide-Teaoher Activi ies

Teachers and ?ades were asked to check classroom

activities. The adtivities were remedial work, small

group work within the class, working with_the gifted,

media preparation, clerical, one to one, parent contacts

and other.

Teachers and aides rated the classroom activities

as follows:

Activity Teachers Aides

Remedial work 100% 100%

Small group work with the class 100% 100%

One to one 100% 100%

Clerical 100% 50%

Parent contacts 75% 75%

Media preparation 50% 75%

Working wilih the gifted 75% 25%
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C. MANACIEMENT iuDIT AND REVIEW



s A management audit and review was conducted"

in February, 18 by two representatives from the State

Department of Education (see Appendix II* The areas

of exploration were:

1_ Selection of Program Participants

2. Program Administration

3. Program Implementation

4. Isolation and Segregation of Students ,

5. Coordination of Resources

6. Staff Development

7. Parent and Community Involvement,

In each area many questions were asked of the

program especially focusing on the Reading or S11-90

aspect.

It should be noted that the program received a

perfect -score in every area by these "outside" observers.

The two state representatives stated that they had

never given or heard of such a "perfect" review being

given before. Appendix II presents all details of the
4

M.A.R. visit.
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One of the most.important aspects of the R-3

program is the Intensive Involvement study trip. This

is provided free to the R-3 children. Students were

away from home and formal, school 1 1/2 days, and during

that time were involved in special kinds of school

lessons. The Intensive Involvement (I.I.) was- held at

Camp CamiSbell in the Boulder Creek area. /olunteer tutors

Lincoln and Leyland.Righ Schools who were former R-3

stlidents and teacher aides went on one of the four succes-

sive trips on May 8-12.
4

The Intensive-Involx)ement Study Trip presents an

educational opportunity that goes beyond the traditional

410
classroom experience's including:

4./

1. Lessons that are designed to take advantage

of the outdoor environment.

2. Experiences relevant to reinforcing mathe-

matics skills.

3. Providing a wholesome,instrliactional program

with students, teachers and aides living,

experientihg and learning together.

The students arp..grouped with teachers or aides

for inttnsive small group instruction, meals, recreational

'activities and cabin accommodations*.during the trip to

Camp Campbell. A ratio of on6 adult for every ten stu-

dents is maintained at all times.



4.

Appendix III lists the schedule of activities for
n).

each geszion and shows the student evaluation from com-

plated for each student by the person who supervised

them in their sleepin§ quarters.

The students who chose to participate. (about 40%

of the students in the program) were committed to the

project.

These I.I. trips submerge the p.tbdent's 'in their

learning proceSs by asking them to look for soluticins to

problems using learning from a 'culminati(*i (:)f weeks of

preparation of math concepts in the cla4,9room. Staff-

parents were invited to attend for support, For some stu-

dents it was their first time away from home overnight

and/or their first time away at a Camp.

Some of the activities learned at Camp were: Le'sson

on-Planning Travel Costs, The Map Measurer, Career -Gam,'

Land Grant'game stakeout, map making, use of compass,

Survival in space and magical myster'y music.

Some:comments from the staff are following. "The

studehts, were so happy and so eager that they finished

each lesson ahead Of schedule and had MOre-free time for

recreation." "They loved the beautiful YMCA Camp Campbell

and the jogging, swimmiug, row boat:s and the food." "There

was no night time entertainment Se thpy were bored early

°and stgrted running around." (Comments made were a Wish for

a dance of movie since the 3-man band ended very eariy

OP7:3



410 the evening.)"The students were on their best behavior

and espcially en.joyed theand grant ittake out.

The R-3 program, as impleMented at Hoover Jr.

High School, incorporates learning through individualipad

instruction, group interactiou and problem's rIplated to

the real wdrld. All three learnirig .tethnigu'es-are

accomplished primarily in thealklaserbom. It is clear that,

the additional learning experience called Intensive

Involvement has decisive advantages over traaitional

school programs in that students can apply their learning
4

in real-life situations.

The Intensive Involvement 1978 was evaluated by

all of the participating staff (19 staff) and the 40

students who participated. The object pf the evaluation

was to pinpoint the r.ogram's strengths and weaknesses, .

ID&

and to ascertain the necessary improvements. This section

assesses the responses given by bdth groups and compares.

them according to their similaritios and differences.

Machers' Evaluations

The teachers' cluestionnaire was 'divided Into"three

paits. The first section evaluat6d the organization.and

structure; the second, the facilities;.and the tkiird sec-

!

tion was an attitudinal evaluation.

A. Organization...and Structure

The staff was asked to select the'length of time

^
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VD.

a

1.:,LY-

which would be best,for conductina the 1.1., how effec-

-Cively the transpoi..t.aion to and from the Camp was handled
-

and whether there wasr enough staff to handle the/1.1.

effectively. They were alst asked to rate the length of

-time allowed for each lesson and to- rate.the physfCal

facilities at the Camp.

1. Please select the length of time which would be

best for cond.ucting the 1.1.

(-) 1 day ( 1 1/2.days (.2 days ( ) 2 A/2.days

26:3 .10.5 2 0

( > 3
21

4
2. Rate the length of time Allowed for each lesson ,belowr:

days Blank_
21.

_

- Too Much
Time

Just
Ri.ht

Too Little
Time

Blank

-,.

a. PI'z!'pning.
.,.

_ travel costs-
31:5

,

57.8 5.2 5.2

b. Map meagurer
Tk

. 15.7

,

78.
t 5.2

.

C. Land. grant

game "day
run"

15-.7

10.5

-,

78.9

89.4,,

5.2

-4

(1. Lana grant
gape "stake-
out"

e. ,M 1 (Music
Progr'am)"

.

.

- !

78.9 15.7 /.5.2

,

I. - Map making

76.-.1
,

. 5.2 52.6
, .

3.5 10.5
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g.

.

.

Area of land grant plot

Too Much
Time

Just
JILKI1L_

47.3

Too Litle
Time

Blait

,

21 26.3 5.2

h. SurVival in space 21 47.3 31,5

i. Land.grant request 15.7 78.9 5.2

j. Est.-travel time 5.2 84.2H 10.5

3. In your opinion,
to and.from the Camp

Very
effectively

42.1

Was there enough staff

how effectively
handled?

effettively

42.1"

to handle

was the
(Circle

SO-SO

the I.T.

transportation
one)

riot so

effectively

effectively?

(busing).

Blank

15.7

Yes

68.4

NO

21

Blank

10.5

5. Please rate the physicaljacilities at Camp Campbell on the

indexes lfsted below:

.Toor Good

.

Ixcellent B14nk

a.

b.

C.

Sanitation 5.2 j8.9. 15,7

Food JO.' 84,2 5,2

Homping Heatince_ 21 473 5.3

____

j
26.3

d, HouSistAg: space
provided

0 42.1.. 52.6

__..

5:3

e. Recreational facilities 15.7
I-

15.7

52.6

52.6

tf. 31.5'

31.5

,

4

f. Learning facilities

lAtk,

,

,
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There was general disaTrimament about the length

of time which would be best for conducting the 1.1. About

1 out Of 4 of the staff felt that one day would be best and

each 1 oUt of 5 felt that 2-or 3 days would be best'. AbolAt

85% felt,that the transportation was handled- verx -effec-

tively or effectively and 68% felt that there was enough

staff to handle the 1.1. effectively.

The staff sand-that the length of time allowed

was just right in the lessons land .grant game "stakeout"

(89.4%), estimated travel time (84.2%), map measurer, land

grant game "day run", music program and land grant request

(gll 78.9%). Around 90% of the staff reted the sanitation

and food good or excellent, and 94% rated the recreational

facilitie
P

and leaxming facilities good or,excellent:

B. Curriculum

The questionS asked were whether the directions

were.explicit enough for the staff to follow the exercises,

whether the sttidepts developed intellectual'questions and

now insIghtsin general during the-1.1., and whether the

, lessons were too q.asy, too bard or just-right. The staff

was also asked.to rate how diffieult the administration of

each-lesson was,

Were the directions explicit enough for you to
follow the exercises?

Yes

94..7

No Blank

77 98
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.1

2. Do you feel that the students developed intellectual
questions and new insights in genetal during the 1.1.7

Yese; No Blank

68.4 15.7 15.7

3. Were the lessons: Too easy 15.7 Blank

Too hard 21 15.7

Just right 47.3

Admlnistrat on

Rate

Difficult,a9d
Cumbersome

Too
Simple

Blank

each lesson below:

10.5 73.6 15.7a- Planning travel costs

b. Map measures 5.2 57.8 21 15.

c. L41 grant game "dry run" .5.2 73.6 .10.5 10.5

4. Land grant game "stakeout" 5.2 78.9 5.2: 10.5

e. M-3 (Music Program)
,

0. 78.9 5.2 15.7

f. Map making 15.7 73.6
II*

0 16.5

g. Area of land grant plot 36.8 52.6 0 , 10.5

1.

.0,TLITISS10
Land grant request 0

57.8 . 26.3 15.7

73.6 15.7 10.5

j. Eilt. travel time 21 8.4 ,0 10.5

Ninety-five 95%) percent of the staff felt that the

directions were explicit enough for them to 'follow tha.exer-

cises. Around 2/3 said that the students developed intel-,

lectual,qUestions and new insightA in genezal- during the

and about half felt that the,lessons were just...right._ Twenty-

78
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one (21%) percent felt that tha lessons were too hard.

Sdventy-eight (78.9) percent rated the administration

of the land grant game "stakeout" and the music program

as fine and 73.6% i-ated the administration of planning

travel coSts, land grant game "dry run," map making and

land grant request as fine The most difficult lessons

were area of land grant, map making, and planning travel

costs.
1

C. Attitudinal

The questions about attitude included whether the 4,)

'staff wokIld volunteer to do another I.I., how ,they felt

regarding a sense of calmunity involvementetwe"4 staff,

students and lesson work and whether -rpoWgI knew some

students more personally. The staff ilso asked(ko

rate the studeAts on coopevation, following daily routine
a

and directions, sleeping at night, accountability and the

willingness tg learn.

A

1. 'Would you volnnteer.to do another TA.?

YeS

78.9

No Blank
, .

10.5

2 Rate your feelings regaiding a sense of community

1nvOlvement between staff, students, and lesson wo,r0(?

(dircle one)

To a g'reat degi've

'4. 52,6

e,

. ...

'

$omewhat

36.8

79.

91)

-Not so Much

5.2

Not. at all

0 ..

Blank

5.2



3.

4.

Did yoti. get to

Yea

.73.6

Please rate students

know some students more personally?

Blank

5.2

following dimension-a:

No

23.

on the

a. Cooyeration

Excellent. Good Fair Poor Blank

15.7 52.6 15_7 0

h. Following
dell roiaine 26.3 42.1 15.7 5.2

1,

10.5

c. Following
directions

21 57.8 10.5 0 10.5

d. Sleeping at
night

21
4

21 36.8 10.5 10.5

e. Account- 15.7

10.5

42.1 31.5 0 10.5
______2!LLIIIII___

f. Wlillingness
to learn

52.6 10.5 5.2 , 21

A
-:r

Almost 80% of the staff would volunteer to do another

1.1., and over hal-f felt that there was a sense of community-

involvement between staff students and lesson work to a great

degree over 1/3 felt that there was not a sense of Community

involvement. Almost 3/4 said that they got to know some

students more persons,ally. About 2/3 of the staff rated the

students' cooperation, following:daily routine and their

willingness to learn as excellent or good and almost 80%

rated the students' following directions as excellent or

-good. The4greatest problems seemed to be getting the 0-tu-

dents to afeop at night.
*

Studet Evaluations

This section examines he answers given by the

, students to guestions about the program.. It covers their-

80
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feelin'ge about the outcome of the program, its lessons

and experiences, and also gives the students' assessiment

of the future of Intensive Involvement and what can be

done to improve it.

Stu
(cl

ents were asked questions in the same geural

areas as staff so as to permit comparison of%both g;-oups.

A. Organization and Structure

The students were asked whether there was enough

time to learn each lesson and to rate the Camp's toilets,

food, housing, games,and recreation and lessons.

I. Was there.enough time for you to learn each lesson during
the intensive involvement. (Circle one)

Yes No Blank

62.8% ç 9.2% 27.8%

2. Please rate ti'e camp on each item below:

a.

_

Toilets

Poor Good , Excellent Blank

17.1% 76.4% 5.7% .7%

b. Food 20% '62.1% 17.8%

c.

d.

Housing

Games and
recreation

.-

11.4% 73.5%

53.5%

14.2%

40% .7%

c. Lessons' 12.1% 77.1% 10.0% .7%

. Almost. 2/3-bf the,Students felt that there was

enough time for them to learn each lessov About 80% said

that tcailets and food were good or excellent and around

81
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1

9 out of 10 students stated that housing, lessd*s and

games and recreation litere goo4-6r excellent,

B. Curriculum

This area asked the students ?low muCh the Inten-

sive Involvement helped them to learn their.schoolwork,

whether the lessons were easy, hard or just right and to

rate each lesson in -.Lrms of how much they learned from

it.

1. Rate how much the 1.1. helped you to learn your
work?
(Circle one) Helped Helped Helped

lot some a little

scht,ri-

Didn't
help much

lank

27.8% 47.8% 15.7% 5% 3.51%

1

2. Were the lessons: 15% too easy? 5.77.

91.2% too hard?

70% just right?

I.
3. Please rate each lesson in terms of how much you learned from it.

a lot 'something_

a. plaaaia travel cd'sts 22.8

b.. map:measurer 36..4%

c- lar,° 38.5%

d. 3j Ic 11.E.2aILE) 43.5%

e. Nap_ makinR 27.8%

f. Area of a land Rranc_plotL 35%
Survival in syace 15.7%

h. Larld_aEapt rs_luest 25 %

I. Est. travel time '23.5%

82,

,(3

learned
a little

19.2%
15 %

14.2%

12.8%
16,4%
18.5%
13.5%
7.1%

42.1%
57.1%
44.2%
35.7%
49.2%
40 %

Blank

.7%

.7%

.7%

2.1%
4.2%

30 %

12.1%
19.2% 7



A

Seventy7five -(75%). percent of the students felt

that the Intensive Involvement helped them to learn

their school'-abtk a lot or some, and 70W felt that the

lessons -were jlist tight (neither too hard-nor too easy).

The lessons that the-students said thgy learned a 16t

from were the music program 013;5AY, the-land-grant-game

(38.5%), map measurer'(6.4%) and area of a land grant

plot (35%):

C. Attitudinal

The questionS asked-abeu4;:attitude included how-the--

students liked the Intensiv-e Involvement compared to doing

lessons in the classroom, how much they learnedson the- triP,'.

-how comfortable they f.elt being away from home for a nsight,

Whether they felt that the I.I. was worth the extra effort,

whether thy wOuld enjoy going toianother 6ne, whether the

helped them to-get along with their Iriends and'class-

matest'whether they would recommend the II. to their

friends, whether they felt as coriifortable with a study

group at Camp .as they did in their clp.s8room,-, and whethe

they got to know any other .students or staff people better

during the 1.14 The students were also asked to rate the

')

attitude of teachers and staff duririg the I,T., thei'r

qiesire to learn, how well they slePt and thei"eolings

-during the

83
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1. How did you like the 1.1. compared to doing lessons in the
classroom?

I liked About the same Not as well

76.4% 17.1% 4.2%

2. Rate how much you learned on the trip.

learned
a lot-

35.7%

I learned
something

55X

I didn't
learn much

5%

I learned
nothing

2.8%

Blank

2.1%

Blank

3. Tate how comfortable you felt being away from home for a night.

was
scared

5%

I felt a little
afraid

5%

I felt
O.K.

33.5%

fe1t very

comfortable

55%

4. Did you feel that the 1.1. was worth'the- extra effort?

Yes

90.. 7%

No

7%

Blank

2.1%

5. Would you enjoy going on arlectler 1.1..?

Yes No 'N Blank

6. The I.I. helped

Beti.er

38.5%

92.1% 7.1% .7%.

me! to get along with my friends
*

About the same Not as weal

Blank

1.4% O.!

and classmates.

plank

2.1% .7%58.5%

7. Would you recommend the I.I. to your friends?

Yes

4

93.5%

-No

5%

84 0

Blank

1.4%

N.
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V'
8. Did you fe'el as Cbmfortable with D study group at Camp as you

do in your Classroom?

Just as
comfortable

62,8%

More-
Comfortable

30,7%

. 9. Please rate tUt following:

Less

comfortable .

5.7%

Blank -

7%

-

Excellent Good Fair . Poot- Blank

a,. Attilude of the tea-
chers and staff 45.7%

DA_I-1-

42.8% 10% .7%
,

.7%"

. Your 'desrre to learn 15.7% 65 .. 2.1% .7%

I '

c, Hol.r2±9212sj_sp_t_ 26.4%/

_

6.4% ....19_1112L...__-2,1%

fl.4% 1.41d. Your,. lings during
39.2%

the 1 q
46.4% 1:4%

10. Did you get to know ariSr other stUdents or staff people better during

-t110. I.I,?

Yes

84.2%

No

10.7%

Blank

4.2%.

'About 3/4 of the students liked'the I.I. atilared

td doing lessdris in the,classroom better, 1/3 said thht they .

learried a lot and over half that they.learned something. .Also

ovec half said."That they felt very comfortable bethg away

0.NrOm home oVernight and abother 1/3 felt o.k. b t this.

1 Over.90% spid that the 1,1. was worth'the 6xtra

effort, that they would enjoy goinl,to another one and that
C2

they would re6ommend it to their,friendst Almost 10% of the

85
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.

I I

, -

studdntp rated the attitIlde 'of teaohers and staff durin7

, the I.T. excelled\br

,

Coin arisoh of Studen"t$ and Staff

1. P1easq rate the Camp on each 1.4mi below!.

.

.

.

.

.
.

,

oilet;

Poor

Studdnts/Staff

'Good

StudeAtatStaff

, ,

Ekbp11en

Students/Staff
.

I

17.1X
1

5.2% 76.4% 78.9%
\

. 5.7%
.

15.7%

. Food 20 X 10.5% 62.1% 84.2Xt 17.8%.

C.

.,

,pei . , 11.4% 0% 7.3.5X-

-

42.4% 14.2%
1

52.1X

d.

e.

yk.creation

1,es..94s

5.7

12.1%

15.71: 53.5% 5216 40 % 31.74,

15.7% 77,1%
c

52.6% '10 , 431.5%

410 2. 'Were the lessonst

,a. Too eas'y*

4

11. too hard
r

c. -Jtst right

,Itudents Staff

,
. 3. Did you get to kno n udents or s, taff peonle bet.ter during

i the I.I.? .
.

I.

Yes

Students Staff

,4.2% 73.6%

g llo

. There was a*gerlêral agreement becween Students and

staff in the way they Irated 6anitation, food and recreation.

were sliglit disagreements 'in the area,s of housing and.
1

,

v

. a

g
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4

t

*5441

lessons. In bothlinstances the staff felt that the

qUal;ity was batter than'the Students did.

4Ovor 2/3 of,the students, but not guite)half 'of

the staff felt.that th sons were JuBt right. Twenty-

, one (21%) perceilt 6f the staff felt that they were too,

har1A,but only 9% of the students thougq9so. About

10%,more ,students than'staff s,aid that they got to know

otherstudents.or staff people better during the 1.I.

Summary

Overall, both students and staff wee satisfied
4

w4h the Intensive- involvement and would like to partici-

pate in 'IkInother' one. Both staff and4students felt that

there,was enough time allowed for each of the lessons and

that the studentslearned something from them_ The

physical facilities o# the camp were also geperally rated

-the.same by students and staff. ,They also agreed on the
r
lessons which were the most valuable to students, and

easiest for the staff to administrate.

87
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4

DisseminatIolt took place in four major ways durifig

the year!

Personal presentatii

1.- Awareness
4

2. ,On-site

Number

'

by staff in the following areas:

Approx.
. Hours

People
Contacted

3. Training 10 98.1 174'
. .,

\
, TOTAL

,

.101' - 346.65 2340

I

4
Based on an eight-hour Clay, thiS amounts to Over

43 man-days of direct service. Appeildix III lists.the

presentations by type of participation in conferences

and workshops.
4

Since 1972, When Project R-3 was identlfke;d by the

Nationta Right-to-Read Office as one of the five (5)

models in the nation, the prOject personnel have been

adtive in National-Diffusion Network and reiated national-

ly sponsored cdnlrences. -This year there were four

prs'entations added to the following list since 1973.

B., Participants

Paulihe Perazoi Director

89

01)

woe

1973 -,Right-to-Read WoCkshop
/ (U.S.O.E.). Request

of Dr. Ruth Love Hall-
oway, Washington, D.C.



a

ed`

Pauline Pera.tzo, Directot 17/4 .

Joyce Lazzeri, Program Trainer DiTronai Training aonference
fox Educators of Di.sadvantaged .

Title'I Sponsored'

Pauline Periazzo, Director
^

Wallace Baumeri
*.

taff

a.

Pauline Perazzo, Director

Pauline Perazio, Director

a

. 1977-78

Pauline P4razzo, Director
1

1975
Natidnal Diffusion Network
Orientation
Washinqton).- D.C.

1975
7

-:National PIP (Proct Infor-

matioh Package).RepligAtion
Conferdnce, Washingto&-,
D.C.

1976
Ritronal Diffusion'Network
Conference - Panel Presenta-
tion, Washington, D.C.

1976
orientation Meeting of PIP
(Project Information Package) ,

Diffusion Contrectors
CEMREL, St. Louis,-Missourif-

Joyce Lazzeri, Program
Trainer

Wallace BaumeT., Staff

1977

-

WiTronai Diffusion Network
Conference, Arlington,
Virginia .

1978
FIVE-Tonal Diffusion Network
'Midwinter Conference
Kansas City, Missouri

r



'1

Joyce Laeri,
Program Trainer

Joyce Lazzeri
-Program Trainer

197)4.
National Associatfon of Secgnd*ry
School Principals
Anah61m, California r j

1978
Association of Supervisors and
Curriculum Development
San, Francisco, California

lrim-p a rt&p4 ti on-o r o eutata f f: th Natlonal

Conferences have troven fnvaluable in reaohing.the goals

of the National Diffusibn.Wetwork. New strategies are

shardd by Meeting'other Developer/DemonstratorS.

.contact4' with Facilitators have been important. _in setting-

up awareness presen,tatiOns.

C. Visitors

Over 14 visitations have been made to the project

Forty-onq were from California ceunties representing 50

clifferent districts. Five different states were repre-

sented out of-California and two foreign countries

(lfrica and Costa Ytica).

/

D. Dissemination of Materials

Three thousand, three hundred arid sevenfdiffetent

'requests were made for materials. Figure 4 shows the

of'type of matertal requested, and Figure 5 shows
It

a fist of places that requested ill'aterials. This list

represents 41 diffe4ent states _and four different coun-
.

trless.
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ruoJcicty Rya
PNRE,EPAT HOOVER :JUMOR HIGH SCHOOL

SAN JOSE UNIFIED SCHOOL DISTRICT
1E35 PARK AVE. SAN JOSE, CALIFORNIA 9512$

1ELEPHONE (40e) 2e7.1111

GAMING/SIMULATIONS - CAREERS

V.

CHAP;I-CS tl KNIGHT
Izzur:zirilwz wkzOksyr Cr iber-40.0N-*

-, Dissemination booklets available at'
$2,50 each (tax included).

// Career Preparation Unit

A/Personal Finance Unit'

407Electroic Data Processing Occupations

/eV Marine Occupations

Environmental ,Occupations
,

5-Public Utility Occupations.

.,/pcommuility Planning Occupations.

)V Manufacturing .(Ictuipations

2,-7 Marketing OccupatiOns

zBusiness And Office Occupations

e,n2_,Recreation Occupations

/,5-/ Public Safety Occupations

eV_Scientific Occupations .

(37' Communication Occupilions

Agricultural Occupations

/"14 Transportation Occupations

'.f?9yersOnal Se.rvite Occupations

,WMathematics Component

7 Flowcharting

.eWReading Component
.

Annotate0 INDEX ($.50)

74,alliministrative Guide & Instrucyonal

A

Out of State:

'Invoice Fortticoming\from

. San Jose Uniffed-khool
District Accounting Dept.

'114 Budget # 10-429-77-4559-3808-ia

7

Management Fackagq,

ORDER F RM:
Ple send to: NAME .1

4 ADDRESS

3)-56
CITY, STATE, ZIP

,
Check ltst,above for, titles - total number of books

#

1

P.0.# )

1 ;

1.

Bill me at above address.
(Prices spbject to cbange without notVe.)

Organ zation or Schoo Distr c

Total

ordered

Cost $

FIGURE 4

--Telephone

page 92
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1. Alabama 1

,64

26. North Dakota

2. Arizona. 1 27, 'North Cartlina

3. -Arkansas 12 28. Ohio

4. Cal i f orni a 1,092 29. .0regon

5. Colorado 3 Pennsylvania

6. Conneticut 2 31. South Carolina

7. Delware 4 3 32, South Dakota

8. Florida , 36 33: Texas

9. Georgia 26 34. Tennessee

10 Illinois -23 35. Utah

11. Ind4a : 36. Virginia

12. Iowa 1 736 37. Washington

13. Kansas 335 38. :Wyoming

14. Kentucky . 114 39, yisconsin

15. Maryland 9 40. Hawaii

Michigan 52 41. Alaska

17. Minnesota 5

18. kassachuesetts 2

19, Missouri 7/1

20. Montana 10. Countries.

21. Mississip0 - 1

22. Nebraska 210 r. Alberta, Canada

2e3. New Jersey 55 Ontario, Canada

24. New Mexico 6 Saskatchewa, Canada

25. New Yorl 26 British, Columbia

FIGURE 5

93'1

Esbjerb, Denmark

Africa



Totai'cost of disseminafion activities for this

year was $35,360.. 4041 this total, $24,460or 69% wa8

available through an ESEA Title IV grant wt;tCh employed

one person full-time and-provided additional thonies-for

duplication,'postage, and travel. The R-3 project put

---in-$10;900 br-31% ofthe monies in "this-effort,- -This

. dollar amount for R-3 moni'es reflectT 43% of a total,

R-3 budget.

Perhaps as a result of these activities, therd

haye been 99 repliCations of the R-3 concepts all over

the United States. Figure 6 shows where these replica-

ons are, and Appendix IV lists them by address.
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1,

2.

3,

4,

5.

.6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

Th

4

ALASKA

REPLICAf IONS OF PROJECT R.-=-3

Arkansas 1

California 26

Hawaii 1

'Iowa
-Illinois.

Kansas

Louis\iana

Michigan
Nebraska
New York

-Ohio
North Caroliqa

Texas
Washington
Wisconfln

42

3

1

2

15

2

1

1

1

1

1

To41' 99

lOR

A

HAwAloc'e, \\
D

.1 0 \

FthURE 6
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7-

The Reading and Mathematics program at Hoover

4 was successful in a7chieving a1t of_its objectives in

r

Mfhhematice and mostCf the Reading objectives in terms

df student achievement-. Students achieved nine months

of gro.wth Jig Reading and two years of grbwth in Kathe-

matics for seven months\oT instruction. This works'

out to 1.3 months. of growth tOr each month in the

program in Reading, and 2.8 months per month of instruc-

.

tian im Mathematics.

, The folaowing conclusions are baSed on the data

presented in the preceding report.

I. Students actually caught up with national'norms

and were achieving at gra.de level in Mathematics_

Though startiag out one yeriour months behind,

these students were at grade levelboy,the end

of the year.

2. Students who we're in the program the entire two

years (7th and 8th grade) growth was six months

beyond the others. These students were achieving

halfWay Ahrough grade 9 by the end of grade eight.

This is one'important finding which shows thq

effectivenes's of the R-3 Math program for two

years.

-t -/
1 9
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1.

3. Students. in the program showed lowefttitudes

toward affiliation and innovation in reading.

Students were high on order and organization

and teacher control..., In mathematics, no dif-

e
Lerences were foUnd. which wore si ificant

bet.N.qeen student responses on the six scaies
-

however, one teaAer was lOwer than the others.

Steps were taken to assist in improvin this

teacher'd clasgroom environment.duqnTithe

year.

Math classroom activities' were. typified by

some students moving around, the majority

workirw in their seat and fi'rm consistent class-

. room diScipline. ,The students worked indepen-

dently most of the time. Class interest'centerS

were not too well organized, though 90% of the

students were actively participating., The

reading classroom observation revealed an

extremely more controlled situation with more

quiet, very little movement and most time spent

working on contracts. Teachers and aide:mostly

worked (pe-to-one with studenes-and a large 7

4 1
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4.

- amount of disciplknd wap observe4 in intor-

actiOns. Thes9 fiddines correlate with student

attitude mcqisures for the reading prdgram.

,Ninety (94) Ilex:cent of the students '*ere seen

LI) be.actfvely particiating pnder\these
,

conditions.

?yen ioug) common prep-time was developed ,

fOr te,Oers in Math, it appeared that it was
,

!not used-to improve the team planning effort.

In the absence of a resource eacher, fit was

.

nOt, ciear who really was to ha e a leadership

7,

position in the Math progrim, Consequently,

ottan Math teachers were deing things which was

.not too well related to tpo program during the

prep. period,

.Aide evaluatipns of thOr own activities showed

aides not feelir4 "satisfactory" about disco,very

of new skills and communication with parents,

fhough teachers rated them higher on these tw

*dimensions. Such limited data was available o

/the reading aides tilt no conclusion's could be'

drawn,

An exWysive staff survey of attitudes was con-
,

ducted during the year which reyealed pverall

satisfaption with p rticipation in the pro&am.

Most activities noted were: remedial work, small

-

4.



I.

X

4.

A 4
gi-odp work, one to one, and clekical

activi.ties -.these itctivities teem to

ty2iefy the majority of time seppnt in tha

classroom, by the staff

Tha Hoover project reee'iviad,a perfect state

c-managements aval.t. -and. review Thia

is guitie unusual accordlpg tp the state

reviewers and is noteworthy of mention.

9. An exciting Intensive Involvement was held

for about 40% of the project students.

Interestingly, only. one of therour project

Math teachers partic4ated in the program.

Teachers rated housing facllities excellent
.$

and sanitationi, recreation,"Ilearning facili-

ties, and iood,.good. Ninety-five (55%)

percent of teachers said that the dir4ctions

for the work were clear and 4-of 5 would do
/les

it again. .Studentsyere rated high on follow-

ing,routine, direc ions apd sleeping 'at night-,

Sdents evalu tedahitation, foo.d,

housing ahd lessons, good, and games and

recreation excelleht. Ninety (90%) percent

would go again and 40% felt the experience

helped them socially.

100
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4.

414

s11.

a. A tremendous &mount of tit& and offort'went

into diss;mindión. Funded 69% by an tSEA

Titi IV-C gantr the proleat contacted ; 1

over 2.000 people by presentation taking

over 300 hours in 101 sessions. In addition,
4

120,-vtetitors from.50 Aist.ricts visited the .

pLogram.and diifer'ent mate'rialS woee.

mailed out. T6 Itato there aVi. 99 full or

:partial replications of these learning cem-
,

aepts which is, in part, due dthis effort.

Eight (8%) percent of the project mdnieslwas

spent on dissemination.

.r

101
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SAN JOSE UNIFIED SCHOOL DISTRICT

Lemonstration Programs

Claysroomhpbeervation Rating Scale
,

STUDENT
-p

r
,

TEACHER AIDE

.

,

TUTOR

Atmosphere ,

Many people intel-actirig at

one time
A few people interacting at

_

2.1.2_22.rin'9.-----------
suiet

,

--*Note-if-related-9r
uhrikated work. ,4(/

2. Movement

Many people moving around
classroom
A few people-Moving around
classroom
One person moving around

'4.classroom
MO physical movement in
classroom

e*.

3- c,.1.M=.1.92.3.112L-12.7_111SliAT.I1
,

Li.L.,....,..
.

Discussion 111111111111=11111
Clerical
Disci.line

11111111.111111111111
11111111111

Skills (name) . 1111111111111111111111.1111111..
Games Simulations

Name IIIIIIIEE
Homework
Contract 1111101111111111111

4. Class Or anization (How)

Lecture
%

Small Groups
One-to-One .__ .:-./....v

i

Indevendent Work _

5. Staff Rapport with.Class. (Comments)

ra

6_
a. positive discipline

-71. materials available as supplements to activAy

c. interest centers
d: arrangement of students in room benefits particular

instructional activity

7. Student Motivation

a. actively part.i,cipating 10%

Percenta e

25% 50% "90%1

4.
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WILSON NILES
SupstIvIvnden1 tI PUblIc Inetrurlion

qnd Ditrool ol tduoUn ,

1

N

choo : llarbertex,
Di s tri:c t an Jose Unified Schoo1 t

Meg.

STA.w 91.- CALIFORNIA

. DEPARTMENT pF EWCATION
STATC LDUCATION BUILDING, 721 t;APITOL MALL. SACRAMCNTO 013I4

DATE!_j_kulgmiLLJ0212_,

TRoalai MK/01;1410E REvUw IPSTRUMEAT

The combined cooperation of County Superintendente, kocal edueatiOn
agencies, and the State Department of Educ tion has produced thete school
and district level compliance reviews. Th purpose of these instruments
it to assist in the review and xamination of consolidated prOgrams at the

- school and district level for otupl1ance with Federal and State Regulations.

,ExplInation of Use:

This instrument is primarily designed to be used by a State Department'
of Education review team. It may-aIso be used by schools for self-analysis.

(/
In order for the State Department of Education review team to complete

the review and provide assistance where necessary, it is required that with-
in thirty (30) days of.this compliance review, a response tc%each item of
non-compliance cited i the diatrict and school(e) review be su mitted to the
Califor ia State Pep rtment of Education, Attention: adward L, 13i$0Q
Manager,'S9flyj.. Field Services, 721 Capitol Mall, Sacramento, Calif-
ornia 95814. This re onse should indicate the action or plans taken by the
district to bring the project into compliance with laws and regulatilons.
Should the district desire to appeal the non-compliance determinati4n, such
an appeal must be submitted in the same manner.

..........,----__

SPECIAL INSTRUCTIONS:
--

Two copies of thi. document

I
should be

X
-gned by Program Cbm

pliance Re iew team Coordinator,
PCRMember(s), and Superin-
tendent or Designat'ed Repre-

sentative. One copy_is for
the Superintendent's records,
And one copy.will be returned
to the Deparment of Education
along with the complience re-
view instruM nts. Review

........"--. .....-
Received !by

Review
Submitted by;

165

eL,2
PCR,Tram Cpordimitor

,fr

PCR Member

PC

Superin ndent or
pesignated Represe te ive

(DaCe)



0422-0414-8_ r082.3-18 es17/11/A6

1-1
- PART

.California State lApartment of 4poatir
721 eapitol Mall

6 Sacramento, 'cA 95614,4
t:.-.

County District
,

E

/ SECONDARY SCHOOL LEVEL PROGRAM COMP14ANCE REVIEW I.NSTRUMENT

FY 77-78

Soho& co-do

110102...L4111_211

*AuLhari
.

Points of Ineuix
'lio mComents

___ ....... _

.

- -

.

.

.

,

.

1:3934(a)(c)
(d)

3:1168.22
t-

..

,

.

.

To be examined-durini the conSerence
with the principal or site coordinator

'

T.0 SeleCtion of Pro.ram Partici. .

. -

1.1 Educationall Disadvanta-,ed
,. Youth ESEA Title 1 and/or

A
SB 90)

(

. 3.1.1 The school has on file
an EDY list of all students
who are project participants
who are Q2 or below

II

1:3934(d) 1.1..2 School is following

3:116a.22 the district written uniform

4:pg. 2 criteria for the selection of
project participants.

**Observation

,

_

2.0 yzorz,s_221.±linistrat ion

1:3937(a)

3:116.40
. ' 1

2.1 Services to participating
students from consolidated appli-
cation programs are supplementing,
not supplanting, the distriet't

basic programs.

_

1:3937A
.

2.2 All regular classroom teachers
are funded from district Tesources. [In n

HA

/

*Key to references listed in authority col-umn:

1. State Regulation (Title 5)

2. State Education Code -

3. "ederal Regulations (1976) as amended (ESEA Title I and IVB)

4. State Board Policy on services to limiy40-English spooking students,

5. Memos of Special Instructi,ons:. Feb. 23, 077 and.April 20, 1977.

**Also to be checked when visiting classrooms.

-118
106
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0422-0414-8 r1201-19 es17/w/A8

. ,

Aut1lori v Points of In.ui Idi Yt No

,

Comments

1:4313 3.3 II there arre. L 'S Title I
2:5767.4 or SB 90-stude, a g e level
5:Apr 20, 1977 (any number) and ie school has
pg.19 one or more of the funding sources-"'

designated under Ti-tle 5 regulatiOn
4312(c), then the school has imple-
.mented au Individual Leatring Pro-
gram as described under Title 5
regulation 4313..

.

.

17

12

.

1:4313f- -K 3.4 ''Students who do not receive .

t

2:576).2(f) / ' services under Title 5 4312(c)
5:Apr tO, 197Z . participate in an Individual
pg. 11 Learning Program.

.

13

1:4311 3.5 The Individual Learning Program
. t

includes.ESL activities which de-
....i velop and screngthen'English lan-

guage skills.
14-

1:431P 3.6 The Individual Learning Program
makes use of the student's primary

...._

language5henever necessary for
understarAing subject matter classes
such as history, science, etc.

.

,

15

1:5747.40N) 3.7 There is evidence That the
Individual Learning Program services
were provided in conSilltation with
the pupil and parent (guardian).

.

16

.

To be examined during classroom visita-
tions and during conferences with

, teachers.

,

4.0 Program Implementation

.

. .

.

1:3926 4.1 The school is iMplementing its
. comprehensive propram plan as

approved by the State Deportment of
Education.

,

17

.

, i
v/.

-----

-



. 0422-0414-8 r1201-19 ll'es17/cw/A9

1.

t h P ° int 6 ° f

116821(d)
116a22(8)(4)

4.2 Project personnel, e.g
teachers, aides, .counselors,-
etc., can identify pfoject
participants.

18

r:3931
.

-'4.3 The individualized ihstfue-
. tionsr'program includes the

following elements:

a. Organizption; e.g., a class-
room management plan for the
implementation of the indi-
vidualized program,

b. Continual assessment of stu-
dent needs in English and the
language other than English
for LES/NES students,

c. Diagnosis: continuous use of
datJ from diagnostic tests and
systemaLtt observation of
individual student progress in
both English 'and the langu.age

other than English of the
LES/NES students.

d: Continuous Progress: a con-
tinuum Of instructional objec-
tives serves as the basis for
indicating student progress
from criterion-referenced
measures in both English
and the lequage other than
English of the LES/NES
students.

e. Prescription: various pre-
scriptive tasks, materials,
and methods in English and
the language other than
English of the us/rEs stu-
dents,are available which
are-rpetific to the diagnosed
needs of each student.

f. DocUmentation: student pro-
gress is recorded or docu-
mented.

108 121.)
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0422.-4414-8 r1201-19 e.a17/cw/A10

PP,

211.9221-11LX pnintro:f In

1:3935 *

5.0 Isolation and SegEtettion of
Students

.3.1 The categOricl aid proVT11
floes not segregate at6dens on'-
.the_basis of race, ethnicity,
religion,7sex or-socioaronomit.
status.

1:3935

4'co.

I
letty.

Princijal-

5..2 The categoriC0 ,aid program
does not physicallSr isolate educe-
ti-onally disadvantaged -students,
from their.cIassmate on a sched-
uled doily basis4 Students may be
assigned temporarily from their
regular classroom re categoritf.al
services fwtilities (reading or
mathematics laboratories, bilingual
learning ceatr, ete.) related to
specific diagnosed need.

1:3935

1:3926'

F.

.5.3 The categorical aid program
does not c.ltablish adjugtment
classes or special tracks for edu-
cationally-disadvantaged students.

6.0 Coordination:of-Resources

6.1 Categorital programs are
co'orziinated into.the total
Cchool program.

3:134a.2

7.0 ESEA litle IV B Pluram

28

7.1. EStA Title IV B
semtces. 6r equilment are being
used-in accordance with the
approved district project.

-

*Also to be ch.ecked when intervieving principal.

109 1 zt
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0422-04.14-8 r1201-19 e817/cw/A11

*

Authorit Points of In uir Id# Yes

.

No Comments

To be examined during conferences with
teachers and with aidea.

8.0 Staff Develop:cant_

.
,

.

.

,

1:3933 1 School provilks for some

3:116.34 oint participation df teachers

5:Feb. 23, 1977 and aides in staff development

pp. 7-11 ifetiViti-ea------

30 11

g -
,

1:3933 8,2 Staff development activities

5:Feb. 23, 1977 incorporate inpiit from staff.

pp. 7-11 .
..

-..

.

.

....:...._

31

,

,

3:3933 8.3 The asses_sment of student

5:Feb. 23, 1977 needs was the basis for selection o

pp. 7711a the staff development activities. 32

.

1:4,933 8.4 There is evidence that

5-:Feb. 23,'1977 teachers selected for the staff

.,
pp. 7-11 development activity have acquired

the skills and knowledge intended
for that activity.

'

.

.

33

.

4:Pg. 7 8.5 'There is evidence that

5:Feb. 23, 1977 Aeachers utilize the-newly gained

pp. 7-11 --skills in the classroom.
,

.

.

,

.40

---.--

. ......

34

,

To be ex'amined during conferbnce with

parent advisory committee.

.

0
9.0 Parent and Communit, Involvement

.
/

School Advisory Committee

SB 90 Gfq1,Y .

1:3930(b)
.

9.1 The SAC includes parents who
are representative of the ethnic

and socioeconomic compositicT,

within the school attendance area.

...____- _

35

,

1)9



0422-.0414 r1205-13 es17/cw/Al2

.4

_ .

...±2-1.1'a-a.Y-------------19A2ia-LT2-VELY-------i-d
1:3930(b)
3:1168.25

0.

- r

9.2 A mdjority of the members of

il-.---Ye 2---t12-------loat,aa-.-.
.:.

the SAC are parents of participat-
ing students. 36

1:3930(b).
,

,
.

9.2.1 Parent4 meeting require-
* ment 79.2 ore 'net employees of
r .A.he diatric_t.

...

_--3:7

1:4318
2:5767.14

4

.

,
. .

.

9,2.2 If the total school has
.

20 or morf LES/NES students, .,

..

a majority of the SAd or sub-
committee participants are -----'\

parents of the LES/NES popu-
_

lation.
,

c

,

.

38

2:5767.14
.

.

_

N
9.243 Representatives from
the bilinguarsubcommirtee
a:e members of the district -

,

advisory committee.

t/44
,

39

.

1:3930(h)

4 '

*8 .

k

9..3 SAC includes representation
from..teach'ers, and may include
tides, support personnel; admini-
str tors, community service
agencies, and the community.

10

. .

40

1:3930(a) .

'

.

.

9..4 The SAC was inv.olved in
plannAPng the program. 41

1:3Y30(a)

, .

9.5 .The SAC was involved in-imple-
menting the program.

-

_.42

________.4._
,.,

(
1:3930(a)

,

.

.-
,

9.6 The SAC was involved in evalu-
ating the prograM. 43

-

1:3948,
. . ,

.

t

9.7 The school has disseminsted
, written procedures to ensure that
parents and others will receive
prompt response to sugEestions and
complaint

4 ,---.

44
./i

.

.

11



0422-0414-8 r1205-13 es17/cw/A11,

1.

3:116s.25

3:116a.25(b)

Points of In uir

School Advisory Committee for ESEA,
Title 5

TITLE I ONLY

9.8 ESEA Title I

9-,8-.71 Tire pill-Tilts -e-f-

cipating educationally dis-
advantaged students constitute 45

a majority of members of the
Title I committee or subcom-
mittee,

)4/A

9.8.2 There is evidence which
indicates that all of Qf the
perents of students eligible 46

,t.o attend the public school in
this project area, including
larents of students living in
this arca and enrolled in pri-
vate schools are eligible to
participate in the selection of
SAC membership.

I \

3:1 162.25(0 9-8.3 The local educations-1.k-
, agency has established appro-

priate'procedures, in consul- 47

union with the district advi-
sory council, whereby parents
of students who are, or will
be participating in the project
may be identified so that they
may be considdred for member-
ship on the school advisory
committee.

3:)16a,2,5(c) 9.8.4 No paient has been
identified for the purposes
of 9.8.3 who has not given his
consent to be so identified,.

112:



0422-'0414-8 r1205-13 es17/cw/A15

Authorit Points of ln uir ldi Yes

//44 3:116a.25(d) . 9.8,5 After consulting with
the district advisory council,
the local education agency has
established procedures for.L_
nomination and selectiOn of
parents identified under 9.8.3.

Np N* Comm

49

nts

3:116a.25(d) 9.8.6 Nomination and'aelec-
tion procedures provide .for
adequate notice of the time,
place, and method whereby
selection will be made.

0

3:1l6a.25(d) 9.8.7 Appropriate measures
have been taken to insure that
adequate notice is provided
for parents. .1n an area where
the dominant language is other
than English, such notice i$ to
he Oublished in the language
other than English.

rt.--*..4.1.60.1.1e1CIMINI, mum...1.0y

3:ll6a.25(g) I

3:116a,25(g) 2

3:116a.25(g) 3

51

,211.50

9.8.8 There is evidence that
each council member has been
furnished copies of Title 11"
of the act, fede:ral regula-
tions, state regulatopions, and
guidelines.

,

52

7-

aro,

9.8.9 There is c.vidence that

all council members received
appopriate training m8terials
and orientation which will
assist 'them in carrying out
their funct:f)n.

9.8.10 There is evidence that
the SAC has been provided with
a copy of the curre,nt applica-
tion end other docvmentE need-
ed for the planning, inple-
mentation, operation, and
evaluation of the Title
project.
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0422-0414-8 r1205-13 ea17/cw/A5

Authorit
-. .

Points of In uir 1a Yes Comments

3:1168.25(g) 3 9.8.11 The School Advisory
Council has bean involved in
planning.the project, 4 55

3:1168.25(a) 3 t 9.8.12 The SAC has been in-
volved in implementOg tha
_px_O

.

.

.

5.6
,-,

__,1

3:1168.25(a) 3

----,.-4

94.13 The SAC has beon'.in-
volved in evaluating the

_

project.
,

57

1:3948

.

9.8.14 The local educational
agency has developed adequate

procedures to insure prompt
response to com aints and

suggestions f m parents and

parent councils.

--------,

58

1:3929
.s,

10.0 Evaluation .

.

10.1 The results of the evalu-
ation have been reported to the
SAC. 59

,

q/

3:116.45

,

,

11.0

-

Dissemination of Information . /

441
P

_

717177 Title 1 ot777--------
1

. 40
11.1 The school is following its
Written plan for the li sseminat ion
oi program information to parents,
community, teachers, and admi.nis-

trators.
-1

60 t

J

-3:1)6.44

.

.

11.2 The ESEA Title I requitement
that significant developments and
experiments in education be dis-

%seminated LO teachers and educa-
tional administrators is being met.

......_

I

.

61 1

t
-*.

1 3? 4
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I.

INTENSIVE INNVOLVEMENT

MONDAY AND TUESDAY SCHEDULE

MAY 8th and 4th

,

8:30_- 9:00_ ._Orgailize _clasaes in_zateteria_

9:00 - 10:30 Travel Highway 17 to Camp Campbell

10:30-11:00 Arrival at Camp. Students will report to the
dining hall.. Cabin loaders will help them
get settled in their cabins

Students.report to the lodge to meet the4
study-group leaders

-12301:00 Walk to cafeteria for lunch. Students may sit
with whomever they wish - teachers, aides,
and hoppers are assigned to specific tables',

1:00 - 2:00 Students report to lodge for Lesson II

2:30 - 2:45 Snack bixk in lodge

2:45 - 4:30 Students report to group leaders for Lesson

4:3Q - 5:30 Students report to.lodge for assignme t to
recreational activitiew

5:30 - 6:00 Clean up for dinner in cabins

6:00 - 6:45 Walk toi, the cafeteria for dinner. Students
may sJA with whqmever they want

6:45 - 8:15 Students, report to the lodge for Lesson IV

8:15 - 9:45 Student will work in,the lodge on Lesson V

9:45 - 10:15 Snacks in lodge .

10:15 - Students report to their cabin leaders

I Walk to cabins in groups

Lights out at 10:45 p.m.

316

128



'AY TWO

7:00 - 7:30

7:30 - 8:00

8:00 - 8:30

8:30-

r

Rise, dress, paek and -clean up cabins

Take gear to lodge. Clean up Camp.

Walk to cafeteria for breakfast

10:00, Students report.to lodge for le-sson VI-

10:00 - 10:30

16:30 - 12:00

Awards

Walk to'bus for trip home

Buses Will drop students off at Washington,
Broadway, Gardner and Hoover schools

4



A

.LtSSONS

Lesson I. Planning_Travel Costs

Lesson II. The Map Measurer
Education / Career Game

Lesson III. Land Grant Game "Dry Run"
Land Grant Game.flatakeout"

*A

Lesson IV. M-e, Magical Mystery Music

Lesson V. Map Making
Area of Land Grant Plot
Survival in Space

A

Lesson VI. Land Grant Request
Estimated Travel Ttm6

1

118

130
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CAMP EVALUATION SHEET

May 8th ancr9th

stu en

.
3

Lebson 1 Plannin Travel Costs

Lunch Manners

4. Lesson II
*

The Map Measurer
Education Career Game

6. Lesson I I L nd Grant Game "Dry Run"
7 nd Grant Game "Stakeout"

8. °creation'

9. inner Manners

10. Lesson IV M-ei Magical Mystery Music

Lesson V Map Making
Area of Lang Grant Plot
SurViv 1 in S ace

1

DAY TWO

Cabin Clean-U

Br'eakfast Manners

3. Lesson VI
4

5. Awards

6. Bus Trip__

-

Land Grant Request
Estimated Travel Time

S.

119
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AWARENESS

May 31-June 4) 1977

Right-to-Read Conference Secondary

Laramie, Wyoming .

September 290 1977 .

California Administrators of

Special Programs
Tahoe, California

-October. 134_1977_
San Jost Unified
Career Awareness Presentation

San Jose, California

October 14, 1977
Leadership Conference
Cali$rnia Association of

Comprehensive Education
Sacramento, Californ.4

5. Octdber 19, 1977
Board of Education Presentation

San Jose, California

6, October 20, 1977
Open Forum on Reading

Sponsored by
John Vasconcellos - Assemblyman

Santa Clara, California

7. October 28, 1977
Lincoln High Scholl
Lincoln, Nebraska

8. November 1-4, 1977
Education Festival of 1977

Spokane, Washington

PRESENTATIONS HOURS NO PEOPLE

7 25 hrs. 60

1

1

1

3

A

1 hr. 50

2 hrs, 20

1. hr. -35

30 min. 50

2 hrs. 50

2 hrs. & 27

*45 min,

50 min. 25

9. November 1-4, 1977
2-50 min. 75

Education Festival of 1977 1-1 hr.

Seattle, Washington

10. November 5, 1977

"Unity in EDUCATION"

Boise, Idaho

11. December 4, 1977

Program Awareness for

Teachers and Curriculum Specialists

Detroit, Michigan

122

131

4 1-1 hr, 25'

3-15 min,

2 hrs. 41



AWARENESS

IZ. December 5, 1977
'Far West Lab.

Meet with D/D's and -

California State Facilitators
San Francisco, California

13. January 7, 1978 1

Secondary Education Sympostium

PRESENTATIONS HMS_ P.1.119111fl

Califonnia State,Department
. Los Angeles, California

14. January 22-24, 1978 (Ta0e Talk) 1

Title oyic
San Francisco, California

15. February 4, 1978 (Table Talk) 1 ,

National Asociation of
Secondary School. Principals
Anaheim, California

16. February 16-iq, 1978
Exemplary Programs of California
Fresno, Cali ornia

17. February 20- 3, 1978
Northern California
Demonstration Conference
Ukiah, California

3

18. March 3-4, 1978 (Table Talk) 1

Association of Supervisors &
' Curriculum Development (National)

San Francisco, California

19. March 14-16, 1978
California State
Demonstration Programs,Conference
San Ose, California

20. April 10 1978 2

CareersEducation Workshop
Gunderson High School
San Jose, California

21. April 4, 1978 4
Reading Aw'areness Circus

dianapolis, Indiana
1 ,

ez. April 5, 1978
4110 Reading Awareness Conference

Louisville, Kentucky

123
}".

1 A..)

0) et-

2

8 hrs. i5 -

1 hr.. 15 .

16 hrs. .20;

4 hrs. 50

2 hrs. 33

3-1.5c min. 50

,t

10 hrs. 300

9-hrs.

4 hrs. 200

1 hr. & 15 440.

20 min.

,1 hr. 80

,?0 min.



23. April 13-15, 1978
National Council
Math Twhers Conference
San DiegOrtalifornia.

24. April 18, 1978
Righ.t-to-Read Conference
Fren4, California

25. April 18-19, 1978
Second Annual Urban
TAVOtion Conference
"Action Progress & Success in
Urban Education"
East Brunswick, New Jersey

AWARENESS

*

26. APRIL 25,26,27, 1978
California Demonstration Programs
in Reading & Mathematics Conference
Smith River, California

27. MAy 3, 1978
Secondary Principals, Title I
Los Angeles Unified School District
EOwin Markam Junior High
Los Angeles,California

28. May 4-5, 1978
Kansas Association for
Middle Level Education
French Middle School
Topeka, Kansas

29. Ma; 16-17, 1978
California Demonstration Provrams
in Reading.& Mathematics Southern
Conference
San Diego, California

-74irn

PRESENTATIONS HOURS NOT PEOPLE

2 40 min. 150

TOTAL 67

24

136

1

1 hr. 15

45 min* 15

5 hrs. 100

1 1 hrs. 75

1 hrs. &' 40
20 min.

4 hrs: 158



1110 May 1, 1977
Mainleyville, CA
Jay Eastman

ON SITE/

tjp Hours L11%22201

1

r.

2. Jppe 2, 1977
4

Bryan Perryman
Ma1n1eyville, CA

3. October 11, 1977
e StJijchj9fl

4. Peter Treadway, R.M.C., Mountain View

Judith Appleby, A. I,R, , Palo Alto

3

5, October 19,>1977
4 3

Modesto, CA (Mark Twain Jr. Hi., Modestopi.)

Menlo Park, CA (Dorothy Collins - EncinaT School

Betty 01 iver, Hi llvi ew School )

6, November 18, 1977
2 SO

Northern Calif. Jr. High School Principals

(18 school districts)
Virginia Barthelow, Steinbeck Jr. High - San Jose, CA

Ginna Lurton & Dr. Dorothy Blackmore - State Facilitators

7. November 30, 1977

Michael Lorche, Principal

Samuel Gompers Jr. High

San Diego, CA

8. November 30, 1977

Marina Junior High School

Diane Meltesen & Sue Shubert - Coordinators

San Francisco, Ca.

9. January 5, 1978

Liberty Union High School

520 Second Street ,

Orentwood, CA (Contra Costa COunty)

Bob Min and Caroyln McNabe

10. January 19, 1978
John KriessTed Tilly

Napoleon', Ohio

4

3 2

4 2



ON SITE

PreseRtatisons Hours LL_ER9.04t

:1.- Januarly 26, 1978
Dr, Barbara Junip, UNESCO
Nigeria, Africa

February 6-7, 1978
Litler

Chillicothe, MO.

February 8, 1978
-14a-t1 Tdat-hers (2Y

Sunnyvale High School,
Sunnyvale, CA

4. March 8, 1978
Manhattan, Kansas
ToM Hawk, Director Secondary Education
-Sharon Chester, Facilitator's Office - Kansas

March 17, 1978
Ron Bergman, Principal
6 Teachers/Aides
Parlier, CA

6. March 28, 1978
Art Cobeen, Vandenburg
Travis Air Force Base,

April 12, 1978
Steve Weinburger
SupnyvAle High School
Sunnyvale, CA

igh School
A

, 8. April 13, 1978
Professional Development Center
Team Planning
Fresno, CA

Miy i-3, 1978 '

DonliNieman, Math Consultant
State Department of Educafion
Lincoln, Nebraska

4 1

16 ,

4 2

4 2

4 7

4 1

6 1

2 hr-30 min 4

16 1



20. May 2, 1978
3 Teachers Reading/Math
Petaluma.Junior High School
Petaluma, CA

21. 'May 4, 1978
St. Leo's School
San Jose, CA

22; May 2, 11978
Petaluma, CA

23, MAY 24, l'7b
Teachers/Parents
Manteca, CA

ON SITE

'Presentations .1-10urs No,

4 3

3

5 3

6 10

24. May 26, 1978
8r

Tehipite Junior High School
630 North Augusta
Bil Von Felten, Marilyn Osganian & Chris Watkins

A?Ftesno, CA 93701

7-

S

16,

09



1. August 16-18, 1977
Munger Junior High School
Wichita, Kansas

TRAINING

Presentations

, 2, Aoymber_21;.1977
*San Jose Unified - Steinbeck Junior High
San Jose, CA

3. .\TI:dahuary i-64, 1978
Awareness Reading/Lanugage Arts Conference
Madison, Wausau, Wisconsin

4, January 19, 1978
John Kriess, Ted Tilly (On Site)

. Napoleon, Ohio

5. February 16-19; 1978
Western Regional Confere-nce on Reading
Portland, Oregon

I t

6. March 27, 1978
Hillsboro School District
Poftland, Oregon

7. April 20, 1978
Educational Improvement Center, North West
Morristown, New Jersey

8. May 1-3, 1978
Don Nieman, Math Consultant
State Department of Educafion
Lincoln, Nebraska

9. May 3, 1978
Burnett Jr. High Staff Substitutes, College Tutow
Lincoln High School Peer Tutors
Sn Jose, CA

S. May 4-5, 1978
Brooks Junior High School
Wichita, Kansas

128 1 40

Hours 112..1222E11

24

P

6

,

7-1 hr
AS min.

4
16 hrs

1 hr-15 min

16

1-6 hrs

16 hrs

, 1 hr-30 min.

2

3

8

75

2

45

9

7

1

16

8



4

,
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REPLICATIONS OF PROJECT R-3

4



1. Gary Kuphal, Supervis6r
Union Whitter Community Schools

Union, Iowa 50258

2. Louis H. Schafer
New Phovidence School
P.O. Box 98
New Providence, Iowa 5020'6

3. Blake Brown
North Junior High'Sohool
105 East Main .

West 'Union, Iowa 52175

4. -Richard L.-Madrigal
Parlier'.High School

601 Third Street
Parlfer, CA 93648

5. Amber I. Orshell
Cedar Rapids Public School

P.O. Box 711
Cedar Rapids, Nebraska

6. Deborah Wheeler, Counselor
Melcher Dallas High Schail

4110
Melcher, Iowa 50163'

7. James Ottawa
Bloomer Junior High School

210 South.7th Street
Council Bluffs, Iowa

8. Norma L. Thomas
Gidley School
10226 Lower Azusa Road
El Monte, CA 917l

9. Magee Middle School
500Aorth Cedar Lake Road
.Round Lake, Illinois 60073

10. Cape Flattery School District #4
(Indian Reservation).
School Community Countil
Neah Bay, Washington

11. Stienmetz Junior Hi§h School

108 Union Street
Schenectady, New York 12303

#

'Lakeside High School District'
Lake Village, Arkansas 71653

4

\.

Number

5.1.1U4-11UL

Grade'

Level Lamaama.

9 9-10 Career Ed. Class

120 7-12 English, Math,
Social Studies,
Business

360 7-9 Guidance

140' 9412 Carter-Studies-,
Senior Problems

60 6-8 Social Studies,
English

36 8 Career Class

300 7-9
.

0 _

104 7 Consumer Education

1.12
130

Complete

7

Complete

Complete'

Complete



.14ame
p.

13. Whittier Junior High School

32nd and Senua
Lorain, Ohio 44052

1
1 . Dutchtown Elementary School

Geismar,,Louisiana

15. Montebello Unified School District
South Montebello Blvd.

e

ebello, CA 90640

\ 6

16, Milpitas High School
1500 Escuela Parkway
Milpitas, CA 95005

Number . Grade
Students Level .g0.11221MILL

Complete

1

Math

Simulations

Simulations

17, Bildwib PAT-kUqpiTted School-District Math

3699 North Holly Avenue 0* .

Baldwin Park, CA 91765

18. Sharon Shackleford
Oakland Unified School District

1025 Second Avenue.
Oakland, CA 94606

19. W.C. Overfelt High School
Eastside School District
Janet Espinosa
1835 Coningham Avenue'
San Jose, CA 95122

20. PeterBurnett Junior High School
850 North Second Street
San Jose, CA 95112.

21. Steinbeck Jullior High School

820 Steinbeck Drive
.San Jose, CA 95123

22. Edwin Markam Junior High School
2105 Cottle Avenue
San Jose, CA 951a5

23. John Muir Junior High School

1260 Bra'nham Lane
.San Jose, CA 95118

24., Bret Harte Junior High School

7050 Bret Harte Drive
San Jose, CA 95120

25. Armona UniOn Academy
Seventh Day Adventist
KO, Box 397
Armona, CA 93202

Simulations

Simulations

460 Math

.177 .7710

Simulations -

Simulations

Simulations

Simulations

0Sim ations



NOMO
-

Mt. Dinuba Jkinior Academy
Seventh Day Adventist

Ask 218 South Crawford Avenues
-111, Dinuba, CA 93618

27. Fresno Adventist Academy
5397 East Olivek
Fresno; CA 93727

?8, Golden Gate Academy
Seventh Day Adventist
3800 Mountain Blvd. .

Oakland, CA 94619

Seventh'Day Adventist
3800 Mountain Blvd.
Lodi, CA 95240

30, Modesto Adventist Academy
2036 East Hatch Road
Modesto, CA 95351

31. Mountain View Academy
Seventh Day Adventist
360 Bailey Avenue
Mountain View, CA 94Q41

3411San Francispo Junior Academy
Seventh Day Adventist
66 Geneva Ave.

. San Francisco, CA 94112

1.

-137Sister -Adrianna
St.'Brigid School
073 School Craft Avenue
Detroit, Michigan 48238

34. Mendocino Junior High School
13174 East Par1ie1Averiue
Parlier, CA 93648

35. Etsuko Kurokawa
\ Waiakea Intermediate School
200 W2'Puainako Street
Hilo, Hawaii 96720

36. Liz Daby, Director
Edwards011e High School
Edwar'dsville', Illinois 62025

T.,

1.

Number . Grade
Students

104

1

394

294

378

ainumaU

7-10 Simulations

7-10 Simulations

7-10 Simulations

.4

7-10 Sfillulations

386 7-10 Simulations

153 7-10

151

132

114

Simulations

7-10 Simulations

(Math/Simulations)

(Simulations)

).

(SimulationS) f-

(COmplete)



Name

Educational Service Unit

No. 2 of the State of Nebraska

M.D. No. tat 2320 N. Colorado Ave.

Fremont, Nebraka 68026

38. McCombs Junior High School

201 County Line Road

Des Moines, ICAO 50315

O. Waterloo Community School District

1616 Washington,Street
Administration Building
Waterloo, Iowa 50702

-10,---StouxC1-ty--Comrnunity School -District-

1221 Pierce Street
Sioux City, Iowa 51105

4L Lyle A. Stenfors, Director of Purchasing

Lincoln Public Schools
BUxiness Affairs OffiCe

P.O. Box 82889
Lincoln, Nebraska'68121

42,, Omaha Public Schools
3902 Davenport Street
Department of Busines

Omaha, Nebraska.68121410

43. William Shipley, Assistant Principal

300 Cambridge, Findly School

Des Moines, Iowa 50313

44. A. D..Trebon, Principal
Edison Middle School.
800 Rock Island Avenue
Wate'rloo, Iowa 50701

45. Meredith Junior High 'School

4827Madison Avenue
Des Moines, Iowa 50310

46. Area Education Agency W15

Building W40
P.O. Box 498

OttumwaljodustrIal_Airport.
Ottumwa, Iowa 52501 '

47. Ares Education Agency W6

Larry'Erion
9 Westwood Drive
,Marshalltown, Iowa 50702

15
133

EVT,49.r_ients

(Simulations)

j(Simulations)

(Simulations)

, (Simulations)

(Simulations)'

(Simulations

(Sfmulations)

(Simulations)

(Simulations)



Name

48. James Berryman
Shelton Public Schools
District 19-41

1110 Shelton, Nebraska 68876

494 Monticello Community School

Attention: Bev. Coyle

217 Maple ,

Monticello, Iowa 52310

50. Ed. Skowronski, Guidance Consultant
Area Education Agency 111
1932,5outhwest Third Street
Ankeny, Iowa 50021

--5-1.T----Dr.--Bwrbara-A. Ainsworth
Arrowhead firea Education Agency

- 1909 First Avenue - North
Fort Dodge owe 50501

52. Clay C. Moriin
Jefferson Community Schpols
Superintendent's Office
Jefferson, Iowa 50129

A

(Simulations)

(Simulatioits)

(Simulaflons)

(Simulations

.(Simu)ations)

53. Beth I. Goodman-, .

.

.. (Simulations)

1515 Fifth Avenue

0 Belle Plaine; Iowa 5,2208

54, Fremont-M-flls Copmunity Schools ,
, (Simulations)

Fremont Mills
, Tabor, Iowa 51653 .

,

55. Thomas Murphy
Davenport Community School District
Centet1 High School .

Davvport, Iowa

56. Bruce West, Principal
Central Community School District
Elkader, Iowa 52043

57. H. Stoltze
Area Education Agency W12
1520 .Morningside Avenue ,

Sioux City, Iowa 51106

58. 1. R. Nulph, Superintendent
Anthon-Oto Schools
Anthon, Iowa 51104.

(Sirl/ations)

(Simulations)

(Simulations)

(Simulations)

59. Cardinal Middle School (Simulations)

Ankeny, Iowa

134

s



Name

60. Glen P. LookinOill
Alk Career Development Consultant
1111, 1909 First Avenue - North

Fort Dodge, Iowa 50501

61. Bernard Milton'
Wisfier-Pilger Public School'.
P. O. Box 580
W,isner, Nebraska 68791

62. George Thorntont'Counselor
Waterloo Community Schools
Waterloo, Iowa 50701

63. Cedar.Ealls Community School District
903 Washington Street
Cedar rails, Iowa 50613

64. Karen S. Mezger
P. D. Box 103
Table Rock, Nebraska 68447

65. Bob Thomas
Area Education Agency #15 .

P. 0, Box 498
Ottumwa, Iowa.

56. Joel Heiple.
136 South Washington. Street
Hudson, Iowa 50643

57, Don Davis
305 Avenu.e F.

Fort Madisop, Iowa
is4

58t Dean Greenogh, Career Education
Area Educathon Agency #7
3712 CedarjHeights Drive
Cedar Fa11s1.owa 50613

)9, Onda- Piibt
R. R. W1
Ruthven, lowa

Carol A. Sundquist,
EngliSh Department Chairperson
Bancroft Public Schools
Bancroft, Nebraska

A

L2.1.1122=11

(Simulations)

(Simulations)

(SiMulations)

(Simulations)

(Simulations)

(Simulation's)

(Simulations)

.14

(Simulations)

(Simulations)

(Simulations)
.

,(Simulations)



so

kale

71. Neil Okones, Jr.
Junior High School Principal
-North Tama County Conununity S.chools

Clutier, lova

727 Joe Fein', Director
Iowa Tralning School for Boys
Eldora., 10wa 50627

.73. Robert J. Strickland, Superintendent
Cedar Rapids Public Schools

O. Box M.
C dar Rapids, Nebraska

74, Ru-s-e-11 E. Hi+ker-

111 Forbes Street
Essex, lowa

".

4111

75. Lincoln,Public S/Chlools

DiStrict Cettierf
505 South Stree
Lincoln, iNebraska

76, Administration Centpr
Cherokee Community Schbols
Chuck Clark
207 North Second Street
Cherokee, lowa

,

17,

77. Richar& R. Petersen
Administrative Assistant
Le Mars ConwnunifySchool 5
921 Third' Avenue, ,S.W.

Le Mars, Iowa 51031

-Z

78. Southwest 1owa +earning Resource Center

Mr. Bastian
401 Reed Street ,

Red Oak, lowa 51566 (

79. Father Flana'gan's BoyS' Home

Loren Ili ndholm
Cooperative School Coordinator
Boys Town, Nebraska

80. Robert.R. Bahl
Kingsley-Pierson ConmunitY School

-Kingsley, Iowa,

81,, Area EducationAgency #16
1200 E..I.lashihgton Str et

P. 0. Bo3t\ 207

.Mt. Pleasant', lowa 52641.

1

136

IA)

Conlpunpnt

(Simulations).

(Simulations)

(Si;ulations)

.

(Stmulattons)---

(Simulations)

'. (Simulations)
'

(Si!nulations)

(Sintulotions)

(Math/Simulati'o
,

(Simulations) '

( S imul all ons)

e



Name

82. Edwin Markham Junior High School

. 2105 Cottle Avenue
-W) Jose, CA,9S125

83. Modesto High School

Sharon Fowler
Modesto, CA-

,

84. Oakland'Public Schools

/ 11. Doris Combs
vision oflearning - room 23

1025 Second1Avenue
Oakland, CA 94606

85. Crfttenden St-h-01
Jan Halworth
1701 Rock Street
Mountain View, CA

C.

86 Loess Hills Area Education Agency #13

Box 1109
Council Bluffs, Nebraska

87. "North Taina County *lunity47-istrict
605 Walnut Street
Trer, Iowa

e-t Bancroft Hiigh Sthool

Box 126 11

Bancroft, Nebraska

4

Lincoln Public School District Center
505 South Street
Lincoln, Nebraska

Kenneth Stoakes ;

Reinbeck Community School
Hi9h School Bldg.
Reinbeck,- lowa50669

C

91, Central Regional Center
Wake^County Public School System
Box 549
KnightdAle; North .Carolina 27545

4"0

19

137

ty

saluntni

(Simu) ations)

(Simulationa)'

(Simulations),

(SiltOations

(Simulations)

(Simulations)

(Simulationq

(SintulationS

I a'

(Simu1ation)



ame -t

92 Munger Junior High School
1150 Bluefield
Witchita, Kansas 67218

93. Edwardsville District #7
Region 11
Special Education Coop.
708 St_ Louis Street
Edwardsville, Illinois 62025

9BWtRu, Loul s-i an-a

95. Calcachew, Louisiana

96. Dodd Junior High chool
P.O. Box 50
Freeport, New York 11520

97. Poth, Texas

*8 Harry Cunnimgham
Petersburg Public Schools
Drawer 240
Petersburg, Nebraska 68652

. 99_ immaculate Heart of Mary
Sister Mary Bacehner
4913 Scholfield Street
Monona, Wisconsin 53716

Number Grade-
Students Level gmpopents

90 Complete

1. fit)

138,

4

Complete

Complete

Complete

Complete

Complete

Gaming/Simulations

Gaming/Simulations


